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INTRODUCTION. 

Topic number 1 deals with the evolution of language teaching. Present-day 

trends in the teaching of English as a foreign language and the communicative 

approach, Being an   important part of the teaching-learning process of English. 

The Organic Law 3/2020, of December 29, which modifies Organic Law 2/2006, 

of May 3, on Education, introduces important changes, many of them derived, 

as indicated by the law itself in its preamble, of the advisability of revising the 

measures foreseen in the original text in order to adapt the educational system 

to the challenges of the 21st century in accordance with the objectives set by 

the European Union and UNESCO for the 2020/2030 decade. 

In accordance with the provisions of  the Organic Law 3/2020, of December 29 , 

the purpose of compulsory secondary education and baccalaureate  is to 

ensure that students acquire the basic elements of culture, especially in the 

humanistic, artistic, scientific-technological aspects and motor; develop and 

consolidate in them study habits and work, as well as healthy lifestyle habits, 

prepare them for their incorporation to later studies and for their labour insertion 

and to train them for the exercise of their rights and obligations as citizens. 

The purpose of this decree is to establish the educational curriculum of 

compulsory secondary education, as well as develop the aspects of general 

organization of this teaching established in chapter III of Title I of Organic Law 

2/2006, of May 3, on education, and in Royal Decree 217/2022, of March 29. 

The curriculum for the organisation and the minimum teaching requirements in 

Baccalaurate is established in Royal Decree 243/2022, of April 5. 

The curricular development of this stage has to contribute to the personal, 

emotional and social development of all students in a balanced and form and 

inclusive perspective, promoting citizenship democracy and global awareness, 

with the will to educate critical and committed individuals to improve their 

environment and achieve a sustainable future for all in accordance with the 

Sustainable Development Goals (SDGs). 

4



TOPIC 1 

THE EVOLUTION OF LANGUAGE TEACHING. 
PRESENT-DAY TRENDS IN THE TEACHING OF 
ENGLISH AS A FOREIGN LANGUAGE. THE 
COMMUNICATIVE APPROACH. 

 
Consequently, we will conclude this point by emphasizing the importance of 

incorporating all these curricular aspects established by the new law, LOMLOE, 

in the whole teaching-learning process, which should be taken as a basis and 

guide in order to achieve our purpose: to train future professionals for a 

democratic society. 

Hence, once having justified the legal context which this topic will be focused 

on, it is necessary to stand out the fact that learning a foreign language not only 

involves grammar knowledge as a linguistic competence but also the acquisition 

of cultural, historical and literary knowledge as we can see by studying this 

specific topic reaching a high degree of proficiency in all the disciplines.  

The main objective of this topic is to provide an account of what is known about 

the different ways in which people learn and acquire languages. In this way, a 

historical background will provide with a framework for general theories on 

learning from its origins to present-day trends, in an attempt to take into account 

the major and minor approaches and theories in language learning and 

language acquisition. At this point, key issues will be essential to review so as 

to clarify the nuances between some concepts such as acquisition and learning, 

or terms such as mother, second, and foreign language within the theory of 

learning.  

The same approach is going to be used to set the link between a language 

learning theory and the concept of interlanguage. Furthermore, the treatment of 

error will be described from its roots to the trends used nowadays within a 

positive framework. According to the learner’s necessities, new contributions on 

a language learning theory are offered through current applied linguistics 

journals. At the same time, for the main purpose of this topic, we will offer an 

overview of the development of most influential theories on language learning. 

1.1. Historical background. 

Language learning has been discussed and studied by many, being 

approached in various ways along history. This topic, together with other issues 
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that were dealt with by philosophers in the Ancient Greece, or in the 16th 

century in France is still today quite relevant. 

1.1.1. Plato’s theory.  

Western philosophy has its origin in Ancient Greece, and from this period, it is 

necessary to refer to the work of Plato who, in his writings, laid out some 

problems that are crucial to modern linguistic discourse. 

When dealing with the dichotomy nature versus nurture, Plato believed that 

knowledge was innate, so he tended to support nature. Plato’s problem, as we 

know it nowadays, was summarised by Bertrand Russell in the following way: 

‘How comes it that human beings, whose contacts with the world are brief and 

personal and limited, are, nevertheless, able to know as much as they do 

know?’ The idea of an innate knowledge that starts from the very beginning 

came to sort out this problem, so he understood language as something innate. 

1.1.2. Cartesian Linguistics. 

In the early 17th century, it was Descartes who tackled linguistic philosophy. His 

consideration of language acquisition as something very simple coming from an 

easy process led him not to dedicate too much attention to the issue. In the 

same line as Plato, he considered that language was something innate that 

came to show the rationality of human beings. 

At the time when Descartes lived, rationalism was blooming, and in spite of his 

personal view of language, this movement was crucial for linguists. As a matter 

of fact - as Chomsky states - it was this movement the one that highlighted 

these elements: 

 Creativity: as a necessary element in the use of language every day. 

 The existence of universal principles: that supported every language. 
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1.1.3. Tabula rasa. 

John Locke, considered the Father of Liberalism, lived mainly in the second half 

of the 17th century. Up until then, the main foundations of knowledge were 

considered to be innate to human beings. However, during the Enlightenment, 

which started at this time, this was not only questioned, but contradicted. 

John Locke based his theory on the idea of tabula rasa, or blank slate. 

According to him, knowledge did not have its origin in nature, and thus, it was 

not innate. Instead, it came from outside, and was reached through the 

exposure to sensory experiences (or sensory input). Furthermore, he refuted 

the idea of an innate logic existing behind language. 

1.1.4. Behaviourism. 

In the 20th century, B.F.Skinner developed further some of Locke’s ideas about 

sensory input. He did it from the perspective of behaviourism, and more 

specifically from the radical behaviourism that he put forward. According to him, 

human beings do not come along with an innate programming in order to learn 

a language. Instead, all behaviour is only a response to external stimuli. 

He went further into our field, connecting behaviourism and language learning 

for the first time in such depth. He suggested the term ‘operant conditioning’ 

when referring to the fact that language learning was the result of a process in 

which there must be reinforcement as well as punishment, and therefore, 

people are conditioned into saying what is correct. According to this, when we 

need something and we request it properly, our behaviour is reinforced, as we 

obtain what was requested. A process of conditioning is thus necessary in order 

to succeed in language learning. And in this process, the idea of feedback is 

absolutely necessary, as we need to know whether the use we make of 

language is correct by either being rewarded in the first case, or being made 

aware of our mistake in the other. 
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1.1.5. Universal Grammar. 

Noam Chomsky, contemporary of Skinner, refuted his theory on language 

learning. According to Chomsky, if learning a language was the result of being 

exposed to sensory input, it would be impossible for a child to get the necessary 

tools to process an infinite number of sentences. On the other hand, he 

presented his theory of Universal Grammar. According to it, there is an innate 

mechanism that origins language acquisition, and there are also universal 

elements that are common in the way all languages are structured. 

Chomsky looked back at Plato’s problem to refute Skinner’s theory. In his 

opinion, there is no other way to explain why children learn their mother tongue 

so quickly, being able to understand and create statements that they have 

never heard before. 

Contrary to the postulates of Behaviourism, Chomsky (1976) developed the 

concept of Universal Grammar in which human beings are equipped with the 

Language Acquisition Device (LAD). This biological faculty is responsible for the 

development of the language in its initial stages. According to this, learners of a 

language do not just repeat mechanically the structures of the language that 

they are exposed to, but they also process these structures. 

Chomsky’s Universal Grammar has also been the subject to criticism in its 50 

years of history. The main criticism is related to the appropriateness of the 

theory in the case of second language acquisition, since it is difficult to 

determine its importance in this case. Critics say that it may have little to do with 

learning a second language, even if it’s how we learn a first language. Also, it 

has been criticised for being too complex for the average language learner.  

In short, Chomsky’s theory is very relevant for linguistics, but not so for 

language acquisition. It offers little help for learning a second language. 

Over the past half century or so, a number of other language learning theories 

have appeared to try to solve the problems in Chomsky’s theory and to fill in the 

gaps in more specific areas of language learning. 
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1.1.6. Acculturation Model. 

John Schumann’s Acculturation Model describes the process by which 

immigrants acquire a new language while being completely immersed in that 

language. This theory focuses on social and psychological aspects that 

influence language learning, rather than dealing with the process of language 

learning as we normally think of it. 

There are several factors that influence how we  gain knowledge about a target 

language. For instance, an immigrant is more likely to acquire their new target 

language if their language and the target language are socially equal, if the 

group of immigrants is small and not cohesive, and if there is a higher degree of 

similarity between the immigrant’s culture and that of their new area of 

residence. 

The idea behind this is simple. Language learning is not a subject like Physics 

or Maths, which can be learnt exclusively from a book. In language acquisition, 

the more we do to connect with the culture on the other end of our second 

language, the faster and easier it will be for us to learn that language. 

1.1.7. The Monitor Model. 

Stephen Krashen developed the Monitor Model which mainly focuses on 

second foreign language acquisition through several hypotheses. The main 

postulates of this model are the following: 

 Language acquisition is considered a subconscious process which stems 

from informal, natural and natural communication. 

 The process of learning a language is conscious and can be modified 

through error correction in a formal setting. 

 Individuals acquire grammatical structures in a predictable order. 
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 Language acquisition is possible by means of comprehensible input. That 

is to say, when learners hear or read things that are beyond their current level 

of language. 

 Language can be monitored with the main aim of using communication 

correctly and express meaning. For example, this could be seen when teachers 

correct grammatical mistakes from their students. 

All in all, this theory implies that second language learning should aim at 

increasing the amount of input that the learner is exposed to, at the same time 

as proper correction of errors is done. 

Despite the fact that Krashen’s Monitor Model is quite popular among scholars, 

some criticism and contradiction towards certain aspects of this theory have 

appeared. Especially, when referring to the way in which grammar structures 

are acquired. 

1.1.8. Interactionism. 

The Interactionist theory believes that the process of language maturation is 

due to the exchange between the situational environment of learners of the 

second language and their human faculties. Likewise, this theory emphasises 

the modification in language which is made by native or more efficient speakers 

of the L2 when communicating with L2 learners in order to make interaction 

understandable and therefore fostering their language learning process. 

According to this theory, there are no cases in which L2 learning can be 

possible without native speakers making the necessary adjustments in order to 

help L2 learners understand and make progress in their learning process of the 

language. Nevertheless, there is no evidence to affirm that modified interactions 

alter L2 learning. 

1.1.9. Social constructionism.  

Based on the tenets of Interactionism, social constructionism has also its basis 

on Vygotsky’s sociocultural perspective on learning. This sociocultural approach 
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in education reflects that ‘action is mediated and that it cannot be separated 

from the milieu in which it is carried out’ (Wertsch, 1991). Additionally, the 

sociocultural approach is based on two main themes: 

 Individual development: it is originated in social sources in which higher 

mental functioning is included. 

 Human action: it is mediated by tools and signs on a social and individual 

plan. 

Individual development follows the Vygotskian theory of the Zone of Proximal 

Development (ZPD) which, according to Brown, Metz and Campione (1996), 

can be defined as ‘the distance between the actual development levels as 

determined by independent problem solving, and the level of potential 

development as determined through problem solving under adult guidance, or in 

collaboration with more capable peers.’ Therefore, it is said that Vygotsky 

considers language acquisition and learning as a result of the interactions that 

learners carry out with other interlocutors, such as teachers or friends who have 

certain fluency in the foreign language. 

On the other hand, human action is related to the concept of semiotic mediation 

developed by Vygotsky who claims that ‘language; various systems of counting; 

mnemonic techniques; algebraic symbol systems; works of art; writing; 

schemes, diagrams, maps and mechanical drawings; all sorts of conventional 

signs and so on are all important in mediating social and individual functioning, 

and connecting the social and the individual’ (Vygotsky, 1981, p.137). 

Conversely, this concept focuses on the knowledge which is developed by 

means of ‘psychological tools’ instead of being directly incorporated or, in other 

words, by means of interactive communication between individuals.  

2. THE 19TH CENTURY. 

Since ancient civilisations Egyptians, Babylonians, as well as Romans and 

Greeks were taught by teacher-slaves. Later, in Middle Age period, Latin 

became the most important language and used as a second language too. It 

was the language for education, laws and commerce. It was taught by monastic 

11
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schools and it was also used by classical writers. In the 16th and 17th centuries, 

vernacular languages will replace Latin. However, in the 18th century other 

languages started to be introduced into the curriculum of European schools. 

They were focused on Latin learning tradition and the textbooks consisted of 

essentially grammar rules, vocabulary and translation exercises. 

2.1. Grammar- translation method. 

This approach was historically used in teaching Greek and Latin. Later, the 

approach was generalised to teaching modern languages. The origin of this 

method is German but it was known in USA as ‘The Prussian Method’. 

When this method is applied, classes are taught in the students' mother tongue 

with little active use of the target language. Besides, vocabulary is taught in the 

form of isolated word lists. The teacher provides his/her students with 

elaborated explanations of grammar. Grammar instruction incorporates the 

rules for putting words together. The reading of difficult texts begins at early 

stages during the course. 

Often, the only drills are exercises in translating disconnected sentences from 

the target language into the mother tongue, and vice versa. Here, little or no 

attention is given to pronunciation, intonation or stress patterns. 

Although its usage has been criticised by many linguists, grammar and specific 

translation, continue being used nowadays as a learning strategy in whatever 

teaching-learning process. So, it is considered as an efficient procedure in the 

acquisition of a foreign language. Moreover, when studying literary works, its 

usage becomes absolutely necessary in order to get to know them. 

Conversely, this method also provides our students with some particular 

grammar-structures and rules which should be memorised and studied, giving 

them many examples together with the grammatical structures. One of our main 

objectives consists of elaborating a list with new words, expressions and 

sentences in their mother tongue which the students translate into the foreign 

language learnt. This method progresses from an easy to a more difficult way, 

12
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starting with isolated words and expressions, and finishing with the translation 

of coherent texts as a whole. 

Unfortunately, some problems could be found out when employing it. Our 

students tend to understand in a literal way and in many cases this is a mistake. 

Not only does the selection of the suitable meaning of each word is totally 

necessary, but also to compare them within a context in a real communicative 

situation. 

Hence, we will take into account linguistic aspects such as the degree of 

formality, the objective of the message, the register used, dialects, etc. In short, 

this method will present our students some limitations in the learning of a 

foreign language and they will not trust completely when making use of it. 

2.2. The direct method. 

This approach was developed initially as an opposite reaction to the grammar- 

translation approach. Lessons begin with a dialogue using a modern 

conversational style in the target language. Activities are first presented orally 

with actions or pictures. The mother tongue is never used. There is no 

translation. The most practised type of exercise is a series of questions in the 

target language based on the dialogue or an anecdotal narrative. Questions are 

answered in the target language. Grammar is taught inductively--rules are 

generalised from the practice and experience with the target language. Literary 

texts are not analysed grammatically. Culture is considered an important aspect 

of learning the language. 

Its main goal is the usage of the oral language as a vehicle of communication in 

the English language classroom. It was thought that language had to be based 

on scientific knowledge starting with the speaking skill and later to other 

communicative skills. 

From 1880, due to the industrialisation and the international trade, some 

linguistics had the necessity of reaching a more productive way of language 

learning. To achieve it, one innovation in the teaching-learning process will be 

13
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taken into consideration, that is, the phonetics in a foreign language. This 

implies the introduction of the spoken language as an essential communicative 

skill. 

It transmitted the necessity of avoiding literary works to base the language on 

the everyday language acquisition, a practical and useful method of learning. 

This method mainly consists of paraphrasing and the use of synonyms in order 

to guess or explain a text or expression. By means of a text or conversation, our 

students will find out by themselves the grammatical concepts or structures 

proposed. This technique involves a set of useful exercises, such as 

substitutions, narrative, dictation, free compositions… 

Alternatively, it is also characterised by the usage of pronunciation, stress and 

intonation. However, in early stages of learning, the direct method could be 

considered by our students too difficult. We will always provide them with the 

suitable patterns to obtain a perfect dominion of a spoken language. 

All these ideas were defended in America by Berlitz School who promoted the 

usage of oral interaction in the English language classroom, and Sauveur who 

carried out the Natural method, where the students learned by oral interaction 

without using their mother tongue. This method was used in private schools and 

by native-speaking teachers, and of course, without any translation. 

3. THE 20TH CENTURY. 

Since 1900, many theories and methods have resulted taking  have been taking 

into consideration that language is a part of our society so that we can find a 

relationship between linguistics and other fields such as sociology and 

psychology. 

During these years, there was a need to teach adults as many languages as 

possible in order to get a better education and a way of communication. In the 

1960s, a great amount of scholars, Halliday, Hymes, Labov and of course, the 

American linguist Noam Chomsky will would  introduce to the society some 

14
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ideas to the society such as that language is creative –not  need to memorise it 

by means of repetitions or imitation– and rule governed. 

Since ancient times, linguists worked in the improvement of the quality of 

language teaching, creating methods and theories. Scholars such as Chomsky, 

Palmer, Halliday, among others, have contributed to this development. 

Regarding psychology, the behaviourism method had an influence on language 

teaching doing experiments with animals, trying to understand how animals 

behaved in concrete and controlled situations. Hence, according to it, 

languages consist of a set of habits and the students will try to develop them 

and then, they will speak the language correctly. 

Throughout the study of language teaching, different methods and theories 

have resulted due to different approaches as answers to a variety of historical 

factors. 

3.2. Theoretical views. 

Consequently, in the development of the learning of a foreign language four 

theoretical views could be found: 

• To provide a communicative competence within a context.

Hymes: 

• To emphasise the functions of laguage.

Halliday:

• Identification of 4 communicative competences:

Canale and Swain:

Grammatical – Sociolinguistics – Discourse –
Strategic

• Creativity

Chomsky:

• Structuralism: language follows a series of structures and regular 
patterns.

Bloomfield:

15
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3.3. The reading method. 

This approach is selected for practical and academic reasons, for specific uses 

of the language in graduate or scientific studies. The approach is for people 

who do not travel abroad for whom reading is the one usable skill in a foreign 

language. 

The priority in studying the target language is first, reading ability and second, 

current and/or historical knowledge of the country where the target language is 

spoken. Grammar is only necessary for reading comprehension and fluency is 

taught. Minimal attention is paid to pronunciation and other oral variations. From 

the beginning, a great amount of reading is done in second language lessons. 

The vocabulary used in the texts is controlled by the teacher. Vocabulary is 

expanded as quickly as possible, since the acquisition of vocabulary is 

considered more important that the grammatical skill. Translation reappears in 

this method because of its connection with the comprehension of the written 

text. 

Here, two different techniques will be taken into account: 

• It is the most traditional and it is focused on phonological,
grammatical and lexical features. Linguists like Sapir and
Bloomfield followed these patterns.

Structuralist analysis:

• Language is undertood as the means for the semantic meaning:
the content plays an important role.

Functional analysis:

• Language is considered as a means of interpersonal relations,
social relations among people which include gestures, negotiation
and interaction.

Interactional analysis:

• It is the usage of the four communicative skills at all stages of
leaning, giivng an special emphasis on the oral skills always
taking into account the need of having a creative teacher role, the
main goal of our current educational system established by
LOMLOE.

Eclectic approach:

16
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Consequently, this method deals with other important elements which will 

provide a better understanding of the Teaching-Learning teaching-learning 

process. Namely: 

 

3.4. The audio-lingual method. 

This method is based on the principles of behaviour psychology. It adapted 

many of the principles and procedures of the Direct Method, in part as a 

reaction to the lack of speaking skills of the Reading Approach. 

The origin of this method was in the United States in the World War II times. It 

was established for military people, in 1942, in American universities. It is based 

on Structuralism and Behaviourism theories. It teaches the language skills – 

Listening, Speaking, Reading and Writing – focusing on using drills and other 

strategies to achieve the better language habits. Material resources are 

introduced to our students in spoken form and it is emphasised the spoken 

language in everyday situation. Spoken language is emphasised in everyday 

situation. 

 

Intensive reading: for a detailed study

Extensive reading: for a general comprehension
overview.

To acquire new vocabulary

To emply graded readers for different stages..

To read different types of texts: magazines, 
press, e-mails, text messages, etc.

17
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3.5. Behaviourism. 

Leonard Bloomfield’s theory dealt with a relationship between oral procedures 

and behaviourist habits in a concrete context and time. It was born in the 1960s 

and the usage of oral speech such as dialogues will be its main tool. Here, we 

will emphasise the development of activities in the Lab, to elaborate certain 

activities such as drills, role plays, dramatisations, etc. 

Based on the principle that language learning is a habit of formation, 

memorisation of set phrases and over-learning, new material is presented in the 

form of a dialogue. Skills are sequenced: listening, speaking, reading and 

writing are developed in order. Vocabulary is strictly limited and learned in 

context. 

There is abundant use of language laboratories, tapes and visual aids. There is 

an extended pre-reading period at the beginning of the course. Great 

importance is given to precise native-like pronunciation. Successful responses 

are reinforced; great care is taken to prevent learner mistakes. 

Therefore, two communicative skills will be considered as the premises of this 

method: Listening and Speaking – one productive skill and one receptive skill. 

One of the most important facts in the treatment of this method is to avoid the 

mother tongue. 

3.6. Generativism. 

There was a time when Noam Chomsky was one of the leading linguistic 

theorists in America and his most important scholarly contribution was called 

‘Transformational Generative Grammar’. It is focused on the creativity term, on 

which every native speaker will perform as many sentences and expressions as 

possible without having heard them before. 

When making use of this method with our students, we will permit them to make 

mistakes in the learning process given more importance to the free expression 

and creativity. The goal of this study is to reintegrate the theory of generative 
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grammar into the cognitive sciences. Generative grammar was to focus on the 

child's acquisition of language as its central problem, leading to the hypothesis 

of an innate Universal Grammar. 

3.7. The silent way. 

This method involves the following: 

 To avoid the use of the vernacular language. To create simple linguistic 

situations that stand under the complete control of the teacher. It consists of 

permitting the teacher to concentrate on what the students say and how 

they say it, paying attention to the differences in pronunciation and the flow 

of words. 

 To generate a serious game-situation in which the rules are implicitly giving 

meaning to the gestures of the teacher and his mime. 

The set of materials for the language learning progress include: 

 A set of coloured wall charts containing words of a ‘functional’ vocabulary 

and some additional ones; 

 Digital material. 

 Films, drawings and pictures.  

 Set of worksheets. 

 Transparencies. 

 Texts. 

 A book of stories,  

 Worksheets, etc. 
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3.8. Total Physical Response. 

James J. Asher defines the Total Physical Response method as one that 

combines information and skills through the use of the kinaesthetic sensory 

system. This combination of skills allows the student to assimilate information 

and skills at a rapid rate. As a result, this produces a high level of motivation. 

The basic components are: 

 They will be able to understand the spoken language before the treatment 

of the speaking skill.  

 The imperative form is the main structure to transfer or communicate 

information.  

 It is not compulsory for the students to speak but reading skill is less useful 

here.  

 The speaking skill will be spontaneous and the students will start speaking 

and understanding by themselves. 

4. PRESENT DAY TRENDS IN THE ENGLISH LANGUAGE TEACHING 

PROCESS AND COMMUNICATIVE APPROACHES. 

The Common European Framework of Reference for languages makes 

reference to an action oriented approach. In this way, a comprehensive, 

transparent and coherent frame of reference for language learning, teaching 

and assessment must relate to a very general view of language use and 

learning. 

The approach adopted is an action-oriented one because it views users and 

learners of a language primarily as ‘social agents’, i.e. members of a society 

who have tasks to accomplish in a given set of circumstances, in a specific 

context and within a particular field of action. While acts of speech occur within 

language activities, these activities form part of a wider social context, which 

alone is able to give them a full meaning. 
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We speak of ‘tasks’ when the actions are performed by one or more individuals 

strategically using their own specific competences to achieve a given result. 

According to the CEFR, the action-based approach also takes into account the 

cognitive, emotional and volitional resources and the full range of abilities 

specific to and applied by the individual as a social agent.  

Accordingly, any form of language use and learning could be described as 

follows: ‘Language use, embracing language learning, comprises the actions 

performed by persons who as individuals and as social agents develop a range 

of competences, both general and in particular communicative language 

competences. They draw on the competences at their disposal in various 

contexts under various conditions and under various constraints to engage in 

language activities involving language processes to produce and/or receive 

texts in relation to themes in specific domains, activating those strategies which 

seem most appropriate for carrying out the tasks to be accomplished. The 

monitoring of these actions by the participants leads to the reinforcement or 

modification of their competences.(CEFR) 

Here, it is interesting to take into account the following concepts: 

 Competences: the sum of knowledge, skills and characteristics that allow a 

person to perform actions. 

 General competences: those competences which are not specific to 

language, but which are called upon for actions of all kinds, including 

language activities. 

 Communicative language competences: those competences which 

empower a person to act using specifically linguistic means. 

 Context: it refers to the constellation of events and situational factors 

(physical and others), both internal and external to a person, in which acts 

of communication are embedded. 
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 Language activities: activities involving the exercise of one’s communicative 

language competence in a specific domain in processing (receptively and/or 

productively) one or more texts in order to carry out a task. 

 Language processes: they refer to the chain of events, neurological and 

physiological, involved in the production and reception of speech and 

writing. 

 Text: any sequence or discourse (spoken and/or written) related to a 

specific domain and which in the course of carrying out a task becomes the 

occasion of a language activity, whether as a support or as a goal, as 

product or process. 

 Domain: it refers to the broad sectors of social life in which social agents 

operate. A higher order categorisation has been adopted here limiting these 

to major categories relevant to language learning/teaching and use: the 

educational, occupational, public and personal domains. 

 Strategy: organised, purposeful and regulated line of action chosen by an 

individual to carry out a task which he or she sets for himself or herself or 

with which he or she is confronted. 

 Task: any purposeful action considered by an individual as necessary in 

order to achieve a given result in the context of a problem to be solved, an 

obligation to fulfil or an objective to be achieved. 

As it can be deduced from all this, any act of language learning or teaching is in 

some way related to each of these dimensions: strategies, tasks, texts, an 

individual’s general competences, communicative language competence, 

language activities, language processes, contexts and domains.  

Simultaneously, it is also possible in learning and teaching that the objective, 

and assessment, may be focused on a particular component or sub-component 

(the other components then being considered as means to an end, or as 

aspects to be given more emphasis at other times, or as not being relevant to 
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the circumstances). Learners, teachers, course designers, authors of teaching 

material and test designers are inevitably involved in this process of focusing on 

a particular dimension, and deciding on the extent to which other dimensions 

should be considered and ways of taking account of these. 

 It is immediately clear, however, that although the often stated aim of a 

teaching/learning programme is to develop communication skills, certain 

programmes strive to achieve a qualitative or quantitative development of 

language activities in a foreign language, others stress performance in a 

particular domain, yet others the development of certain general competences, 

while others are primarily concerned with refining strategies. The claim that 

‘everything is connected’ does not mean that the objectives cannot be 

differentiated. 

When teaching a foreign language, all the methodological trends will be led to a 

unique way: the communicative one. Notwithstanding, when talking about 

communication in the classroom the role as teachers of foreign language should 

be not only to introduce current trends, but also to use grammar, literature, and 

phonetics methods. 

One of the most outstanding methodological resources, nowadays, would be 

the usage of the internet where our students will and widen their knowledge 

acquired. Here, the students will feel integrated and will learn in a motivating 

way, avoiding barriers in the students with physical disabilities. It is a very useful 

tool when our didactic objective is to achieve our students to learn by 

themselves. 

To talk about didactic methodology implies to talk about the current educational 

system , LOMLOE. Taking into consideration this educational method, one of 

the communicative competences introduced by this system can be highlighted: 

Learning to learn (CPSAA) , where the students will be trained to be 

autonomous in the learning of a foreign language. They will also be oriented in 

the selection of the adequate materials and methods in order to reach our 

didactic objectives. 
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Not only is absolutely necessary the correct application of these strategies in 

the language learning tasks, but also to teach them how to think, solve 

problems by themselves, techniques, organise, gain autonomy , identify 

structures-patterns, etc. 

4.2. Most remarkable linguists. 

Regarding the most remarkable linguists, we could highlight as well the 

following: 

 

Language is an important tool in today’s society. As globalisation takes off, it will 

become even more important. One key trend in the English teaching profession 

linked to the growing interest in global education is a rethinking of basic 

educational goals, the ‘why’ of English education. 

5. CONCLUSION. 

One set of schools notes that first language acquisition is the only universally 

successful model of language learning we have, and thus that second language 

pedagogy must necessarily model itself on first language acquisition. An 

opposed view observes that adults have different brains, interests, timing 

constraints, and learning environments from those of children, and that adult 

classroom learning therefore has to be fashioned in a way quite dissimilar to the 

way in which nature fashions how first languages are learned by children. 

All in all, what is clear is that we, as teachers, may follow any of the different 

existing theories as long as we study them in depth and use them in order to 

Hymes: 'Communicative competence is the term which involves the
ability of transmitting verbally in a successful way.’

Canale and Swain: ‘Communicative competence is the successful
usage of the following communicative strategies: grammatical, socio-
linguistic, discourse and strategic.’
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help our students achieve communication in the target language. Doing so, we 

will all have achieved our goals. 

To conclude, it is of the utmost importance to highlight the fact that learning 

English is not just learning a second language, but discovering a practical 

usage of it. In this way, it is very useful for the students to be aware of the most 

important  importance of having a communicative competence in a foreign 

language, in this case, English language making use of all the discursive 

aspects which can be suitable them. 

Therefore, this topic is of great importance in the current foreign language 

curriculum. Since a language cannot be separated from its speakers, it is 

through the acquisition of communicative skills not only receptive skills, but also 

productive skills that our students will be able to understand and communicate 

in English achieving a proper accuracy of the language. 

 

6.  APPLICATIONS IN THE ENGLISH CLASSROOM. 

6.1. Content and Language Integrated Learning Approach. 

The CEFR recommends the Communicative Language Approach as the most 

natural and the way we learn our mother tongue. 

The Content and Language Integrated Learning approach (CLIL) consists of 

teaching other different subjects through the foreign language. This way, 

students will gain knowledge of other teaching areas such as Arts, History or 

Science while learning specific vocabulary and structures in the target 

language. Therefore, the main principles which should be taken into account 

are the following: 

 Language is not only used as a learning tool, but as a way of 

communication among students. 

 Language contents being learned are determined by the subject matter. 
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According to this, it is said that the CLIL classroom should combine certain 

features in order to integrate content through the foreign language. Scholars 

such as Coyle (1999) developed the 4Cs in a CLIL lesson: 

 Content: The subject matter. For example, Maths problems, Spanish history 

in the late 20th century or the water cycle in Science class. 

 Communication: Through the subject content, the students use the foreign 

language as way to communicate their ideas, doubts and opinions 

concerning the subject matter. Therefore, linguistic skills such as writing and 

speaking are improved in the lesson. 

 Cognition: While understanding the content, students are developing 

thinking skills on their own in order to solve problems and to link the target 

language to the subject matter. 

 Culture: Learners are exposed to other understandings and different 

cultures which allow them to develop students’ cultural awareness of the 

world. 

In a linguistic sense, the CLIL Approach combines the five linguistic skills 

through the teaching of the subject matter. They are covered as follows: 

 Listening: it is an input activity which is actively dealt with in classroom 

situations and it is considered important in order to understand the content 

and language. 

 Reading: using meaningful material such as texts, journalistic articles, 

textbooks or digital presentations. 

 Speaking: it deals with fluency by means of the development of students’ 

interaction, the expression of the content’s knowledge in a presentation, etc. 

 Writing: it is developed by means of activities or tasks which integrate 

specific lexicon and content. 

 Interacting: it refers both to oral (Speaking) and written (Writing) 

interaction. 
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To sum up, it is seen that the CLIL Approach supports language learning 

through teaching content. For instance, all linguistic skills are integrated through 

a subject matter in which the teacher also develops the content by means of 

oral and written tasks. Therefore, it could be said that the CLIL teacher seeks 

the development of linguistic skills in the   L2 through the teaching-learning 

process of other types of content.  

To conclude this section, there is only to state that some learning applications in 

the English language classroom are totally necessary in the acquisition of a 

foreign language. 

Communicative activities will be divided into two main steps of learning: 

 

Language is an integral part of learning, and plays a key role in classroom 

teaching, and learning – students’ confidence and proficiency as talkers and 

listeners are vital. Often, speaking and listening is merely used as a tool to 

• Structural practice: audio-drills, substitution drills.

• Quasi-communicative practice: it requires a context.

• Functional practice: cue drills (provides the cue to modify the 

structure), situational drills with pictures.

• Social context: in open dialogue, role-cards dialogue, cue 

dialogues.

Pre-communicative Activities:

• Functional communication practice: identification of pictures, 

descriptive texts, discovering differences, following directions, 

drawing pictures, to reconstruct story- sequences, problem-solving, 

taking decisions…

• Social context: in open dialogue, role-cards dialogue, cue 

dialogues.

Communicative activities:
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support and guide reading and writing, and is unlikely to be actually taught and 

assessed. 

Moreover, conversations can often be dominated by the teacher and students 

have limited opportunities for productive speaking and listening. The aims for 

speaking and listening are linked to the objectives for reading and writing in that 

they reinforce and extend students’ developing reading and writing skills. 
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EJEMPLOS EXÁMENES PRÁCTICOS

1. The Physician by Noah Gordon
Read carefully the following text and answer the questions about it:

“Let us catch some breakfast”, he said as they washed the dirt from their faces and hands. He cut two willow poles 
and got hooks and line from the wagon. From the shaded place behind the seat he pulled out a box. “This is our 
grasshopper box.”
He said. “It is one of our duties to keep it fi lled”. He lifted the lid only far enough to allow Rob to stick his hands 
inside. Living things rustled away from Rob’s fi ngers, frantic and spiky, and he pulled one gently into his palm. When 
he withdrew his hand, keeping the wings folded between his thumb and forefi nger, the insect’s legs scrabbled 
frantically. 
The four front legs were thin as hairs and the hind two were powerful and large-thighed, enabling it to be a hopper.
Barber showed him how to slip the point of the hook just beneath the sort section of tough, ridged shell behind the 
head. “Not too deep or he’ll bleed molasses and die. Where have you fi shed?”
“The Thames.” He prided himself on his ability as a fi sher, for he and his father often had dangled worms in the 
broad river, depending on the fi sh to help feed the family during the unemployment.
Barber grunted. “This is a different kind of fi shing,”
He said. “Leave the poles for a moment and get on your hands and knees”
They crawled cautiously to a place overlooking the nearest pool and lay on their bellies. Rob thought the fat man 
daft.
Four fi sh hung suspended in glass.
“Small,” Rob whispered. “Best eating that size,” Barber said as they crept away from the bank. Your big river trouts 
are tough and oily. Did you note how these drifted near the head of the pool? They feed facing upstream, waiting 
for a juicy meal to fall in and come fl oating down. They’re wild and wary.
If you stand next to the stream, they see you. If you tread strongly on the bank they feel your step and they scatter. 
That’s why you use the long pole. If you stand next back and lightly drop the hopper just above the pool, letting the 
fl ow carry it to the fi sh.” He watched critically as Rob swung the grasshopper where he had directed. 
With a shock that travelled along the pole and sent excitement up into Rob’s arms, the unseen fi sh struck like a 
dragon. After that it was like fi shing in the Thames. He waited patiently, giving the trout time to doom itself, and then 
raised the tip of the pole and set the hook as his father had taught him. When he pulled in the fi rst fl opping prize 
they admired its blood: the gleaming background like oiled walnut wood, the sleek sides splattered with rainbow 
reds, the black fi ns marked with warm orange...

The Physician by Noah Gordon

1. Give homophones from the text for the following words (state the line number):

were

would

taut

plaice

dye

sighs

tuff

2. Give minimal pairs (from the fi rst paragraph) for the following words:

come

for

calm

get

thinks

3. Make a phonetic transcription of the following words:
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Thames withdrew

wagon beneath

grasshopper tough

duties leave

enough cautiously

4. Give 6 examples of silent letters found in the text:

5. Give 10 verbs belonging to the lexical fi eld of TYPES OF MOVEMENTS:

6. Give 3 verbs belonging to the lexical fi eld of types of talking:

7. Give 5 words belonging to the lexical fi eld of Nature:

NATURE

8. Give 5 words from the text which refer to different parts of animals:

9. Give 7 words from the text which refer to different parts of a person’s body:

10. Give 6 words from the text which refer to the lexical fi eld of types of animals:

11. Name a simile in the text and add two more:

12. Name a metaphor in the text and add two more:
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13. Give one example of:
 Temporal deixis: 
 Personal deixis: 

 Place deixis: 

14. Give a euphemism which can be substituted by “decease” or “expire”: 

15. Classify the category of the words given in the text according to their word formation (prefi xes, 
suffi xes, compounds):

unemployment

excitement

fl opping

grasshopper

rainbow

forefi nger

walnut

frantically

gleaming

enabling

16. Give 5 examples from the text of prepositions of place:

17. Defi ne the following expressions using your own words:

pole

wagon

hook

living things

wings
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1. INTRODUCTION 
 
1.1. JUSTIFICATION OF THE PROGRAMME 

The present didactic program corresponds to the third year of Secondary Education 

for the teaching of the English language. It has been prepared based on the current 
legislative guidelines set by Royal Decree 217/2022, of March 29, which establishes 

the organization and minimum teaching of Compulsory Secondary Education and 
Foral Decree 71/2022, of June 29, which establishes the curriculum for the teachings 

of the Compulsory Secondary Education stage in the Foral Community of Navarra. 
 
A program is a document that includes a set of decisions adopted by the teachers of a 
specialty in an educational center, regarding a subject or area and the level at which it 
is taught. Didactic programming is a way of organizing teaching activity, giving it a 
structure consistent with the characteristics of teaching and the circumstances in which 
it occurs. It is a key instrument, a fundamental guide, in the teaching-learning process. 
One of the main characteristic of this document is its flexibility as it can and must be 
adapted according to  teaching-learning context  becoming the most useful and 
permanent guide for the teacher throughout the educative course containing the 
following elements: objectives, key and specific competences, basic knowledge, 
learning situations, evaluation criteria, measures of educational response for the 
inclusion of students with specific need for educational support or with students that 
require actions to compensate for inequalities, cross-curricular contents and didactic 
methodology. 
Language is the instrument per excellence of learning and communication. The 
inclusion of the English language in the secondary curriculum is justified because the 
English language is part of today, and increasingly will do so in the future. 
The main objective of the English language in the Compulsory Secondary Education 
stage is the acquisition of appropriate communicative competence in the foreign 
language, allowing students to understand, express themselves and interact 
effectively, as well as enriching and expanding their intercultural awareness. 
 
On the other hand, these three aspects, communication, multilingualism and 
interculturality  are the three content blocks on which the curriculum for this subject is 
based. Valuation and respect occupy an important role because they are involved in 
individual linguistic profiles, cultural and intercultural diversity, promoting sustainability 
and democracy. Digitization also offers great potential to help in the learning of foreign 
languages. They also help the student to independently access a large amount of real 
information in English-speaking countries and to manage digital tools. 
 
1.2. CONTEXTUALIZATION 

 
This didactic programme is addressed to the ______________ High School located in 
_________________________. The IES has an important academic trajectory 
covering the first and second cycle of Compulsory Secondary Education; Bachelor of 
Science and Technology, and Humanities and Social Sciences. 
Regarding Material Resources and Facilities, the center has a gym, library, computer 
room, technology, music, laboratory, specific classrooms for professional families, 
room of the (AMPA), lift and handicapped toilets, in addition to the teacher’s room and 
a department for each area. 
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As far as Personal Resources is concerned, ___ teachers work, of which ________ 
are teachers of Secondary Education, ____ teachers (including one of Therapeutic 
Pedagogy), and one teacher of religion; In addition, there are ____ professionals of 
Administration and Services Staff.  
The selection and sequencing of basic knowledge as well as specific methodology 
used, will all consider the characteristics of our school and of our students which, on 
the other hand, are outlined and developed in the School Educational Project and 
School Curricular Project.  
The socioeconomic background is a middle class one, although the increasing growth 
of immigrant population in the past years has brought about many immigrants mainly 
from Eastern Europe and South America origin.  
Regarding the characteristics of the students of the center and group-class to which 
this Programming is directed, we focus on a group of 3rd C.S.E. Its main characteristics 
are: age between 14-15 years (number of enrolled, 27); half of the students have a 
level of competence that suits the course in which they are.  
 
2. OBJECTIVES AND EXIT PROFILE 
 
2.1 DEFINITION 

Objectives are defined as the achievements that students are expected to have 
achieved at the end of the stage and whose achievement is linked to the acquisition of 
key competencies.  
Exit profile of students is considered at the end of basic education and adapted to 
the Spanish educational system. It sets out the key competences that students must 
have achieved and developed by the end of basic education.  
2.2 OBJECTIVES 

Compulsory Secondary Education will contribute to develop in male and female 
students’ capabilities that allow them to according to de Decree 65/2022: 
a) Assume their duties in a responsible way, know and exercise their rights in respect 
to the others, practice tolerance, cooperation and solidarity between people and 
groups, exercise in dialogue, strengthening human rights and equal treatment and 
opportunities between women and men, as common values of a plural society and 
prepare for the exercise of democratic citizenship. 
b) Develop and consolidate habits of discipline, study and individual and team work as 
a necessary condition for an effective performance of the learning tasks and as a 
means of personal development. 
c) Value and respect the difference between the sexes and equal rights and 
opportunities between them. Reject discrimination against people based on sex or any 
other personal or social condition or circumstance. Reject stereotypes that imply 
discrimination between men and women, as well as any manifestation of violence 
against the woman. 
d) Strengthen their affective capacities in all areas of personality and in their 
relationships with others, as well as rejecting violence, prejudice of any kind, 
sexist behavior and resolve conflicts peacefully. 
e) Develop basic skills in the use of information sources to, with critical sense, acquire 
new knowledge. Acquire a basic preparation in the field of technologies, especially 
information and communication technologies. 
f) Conceive scientific knowledge as integrated knowledge, which is structured in 
different disciplines, as well as knowing and applying the methods to identify problems 
in various fields of knowledge and experience. 
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g) Develop the entrepreneurial spirit and self-confidence, participation, critical sense, 
personal initiative and the ability to learn to learn, plan and make decisions and take 
responsibility. 
h) Understand and express correctly, orally and in writing, in the Spanish language 
and, if any, in the co-official language of the Autonomous Community, texts and 
messages complex, and initiate in the knowledge, reading and study of literature. 
i) Understand and express themselves in one or more foreign languages appropriately. 
j) Know, value and respect the basic aspects of their own culture and history and those 
of others, as well as artistic and cultural heritage. 
k) Know and accept the functioning of one's own body and that of others, respect the 
differences, strengthen the habits of care and physical health and incorporate 
education physical activity and the sport practice to promote personal and social 
development. meet and value the human dimension of sexuality in all its diversity. To 
take into account social habits related to health, consumption, care of living beings and 
the environment, contributing to its conservation and improvement. 
l) Appreciate artistic creation and understand the language of the different 
manifestations artistic, using various means of expression and representation. 
 
3. BASIC KNOWLEDGE, SPECIFIC COMPETENCES, DESCRIPTORS AND  
EVALUATION CRITERIA 
3.1 CHART: RELATIONSHIP AMONG BASIC KNOWLEDGE, SPECIFIC 
COMPETENCES, DESCRIPTORS AND EVALUATION CRITERIA 

Basic Knowledge Specific 
Competences 

Descriptors  Evaluation Criteria 

 A. Communication. 

− Self-confidence and 
initiative. Error as an 
integral part of the 
learning process. 
− Commonly used 
strategies for the 
planning, execution, 
control and repair of the 
comprehension, 
production and co-
production of oral, 
written and multimodal 
texts. 
− Knowledge, skills 
and attitudes that allow 
mediation activities to 
be carried out in 
everyday situations. 
− Commonly used 
communicative 
functions appropriate to 
the setting and 
communicative 
context: greet and say 
goodbye, introduce and 

1. Understand 
and interpret the 
general sense 
and the details 
more relevant to 
voiced texts 
clearly and 
in the  
standard tongue 
looking for 
sources 
reliable and 
doing 
use of strategies 
as the inference 
of meanings, to 
respond to 
needs 
communicative 
concrete. 
 
 
 
 
 
 

LCC2,LCC3
,PC1,PC2, 
STEM1,DC
1,PSLC5, 
CC1,CECC
2 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1.1 Extract and 
analyze the meaning 
global and ideas main, 
and select information 
relevant of texts oral, 
written and 
multimodal about 
everyday topics, 
personal relevance or in 
the public interest close 
to the experience of 
student body, 
expressed in form 
clear and on the tongue 
standard through 
various supports. 
 
1.2 Interpret and rate 
the content and the 
traits 
discursive texts 
progressively more 
complex own of the 
areas of the relations 
interpersonal, of 
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4.4.1 Linguistic comprehension  

To understand and interpret the general sense as well as more specific details of texts 
expressed clearly in standard language, while making use of diverse strategies to 
respond to concrete communication needs. 

4.4.2. Linguistic production  

To produce simple, clear, structured original oral and written texts related to everyday 
events, personal experiences and matters of general interest in a creative, appropriate 
and coherent way. 

4.2.3. Interaction  

To interact with other people, with increasing autonomy, using strategies of 
cooperation and employing analogue and digital resources, to respond to concrete 
communicative situations in a respectful manner. 
4.4.4. Mediation  

To mediate in one or more languages, using strategies and knowledge, to explain 
concepts, simplify messages, and transmit information in a clear, efficient and 
responsible way. 
4.4.5. Plurilingualism 

To amplify and use personal linguistic resources related to different languages, 
reflecting in a clear way on the functioning of language and becoming aware of one’s 
own linguistic capacity, to improve the ability to respond in a given communicative 
situation. 
4.4.6. Cultural competence 

To value critically and adapt to linguistic, cultural and artistic diversity, identifying and 
sharing the similarities as well as the differences between languages and cultures, and 
to empathise and be respectful in intercultural situations. 
 
5. LEARNING SITUATIONS 
5.1. DEFINITION 

They are multi-stage tasks created with a clear objective in which students work in a 
collaborative way to solve a challenge with a real-life context. 
 
5.2 DESCRIPTION OF THE 15 LEARNING SITUATIONS: CHARTS 

 

Learning situation 1 “A WEEKEND TRIP. ENJOY THE NATURE” 

Learning situation 2 “MUSICOMANIA” 

Learning situation 3 “SAFETY ONLINE” 

Learning situation 4 “WHAT IS BULLYING?” 

Learning situation 5 ”IS FASHION IMPORTANT?” 

Learning situation 6 “MOBILE PHONES AT SCHOOL!!” 

Learning situation 7 “NOMOPHOBIA: NO-MOBILE-PHONE PHOBIA” 

Learning situation 8 “YOU ARE WHAT YOU EAT” 

Learning situation 9 “TRAVELLING AROUND THE ENGLISH WORLD” 

Learning situation 10 “NETFLIX OR GOING TO THE CINEMA” 

Learning situation 11 “LET’S CELEBRATE BOOKS!!” 

Learning situation 12 “TELL THE TRUTH” 

Learning situation 13 “THE WINNER IS...” 

Learning situation 14 “THE BEST SCHOOL” 

Learning situation 15 “FESTIVITIES” 
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LEARNING 
SITUATION  1 

A WEEKEND TRIP. ENJOY THE NATURE 

AREA English 
language 

LEVEL 
3r C.S.E 

TIMING/ 
SESSIONS 

9 
55 min. 

TERM 1
st  

 
DESCRIPTION 

Students will learn about preparing a weekend trip with their 
friends enjoying in the mountains. New technologies affect 
them in a negative way wasting their time in front of a screen. 
Now it is time to live an experience in the nature. 

CHALLENGE To introduce students to the issue of a natural habitat, 
avoiding consumerism, going to bars and consuming alcohol, 
that is, to discover how to get happy in a natural background, 
always working in teams. 

Methodology Groupin
g 

Placing Resources Complementary 
Act 

Communicative 
Flexible 
Inclusive-collab. 
DUA learning 

27 pupils 
Individua
l 
Pairs 
Whole  
group  

Classroom  
Home  
Computer 
Room 

Computer 
Internet 
Projector 
Video 
Notebook 

A weekend trip. 
Students will spend 
a weekend in the 
mountain. 

Attention to 
Diversity 

Reinforcement & Extension activities, Cooperative work, ACI: 
for 2 students 

Didactic 
Objectives 

Talk about weekend activities, nature & environment. Use 
present simple & continuous. Understand videos & read 
graded readers. Hold conversations to prepare the trip. 

FINAL OUTCOME To record a video with their partners about their adventure, the 
way they behave all together, how they organize the daily 
routines in the mountain and their emotions. 

Specific Competences & 
descriptors 

Evaluation 
Criteria 

Basic Knowledge 

C1: Understand/interpret texts 

LCC2, LCC3, PC1, PC2, 
STEM1, DC1, PSLLC5, 
CECC2. 
C2: Produce, express & 

response texts and messages. 
LCC1, PC1, PC2, STEM1, 
DC1, PSLLC5, EC1, CECC3 
C3: Interact autonomously 

using cooperation strategies. 
LCC5, PC1, PC2, STEM1, 
PSLLC3, CC3. 
C4: Mediating in everyday  

situations in different 
languages. 
LCC5, PC1, PC2, PC3, 
STEM1, PSLLC3, CECC1. 
C5: Use personal linguistic 
repertories in different 
languages. 

 
1.1 
1.3 
 
2.1 
2.2 
 
 
3.1 
3.2 
 
 
4.1 
4.2 
 
 
 
5.2 
5.3 
 

A. COMMUNICATION 

 Comprehension, production of 
oral and written texts: enjoying in the 
nature. 

 Strategies for planning, control 
and repair texts. 

 Knowledge, attitude and skills in 
everyday situations: to organize a 
trip. 

 Express opinions, taste or 
interest: city or country. 

 Lexicon of common use: 
weekend activities. 

 Phonetics: final –es. 
B. MULTILINGUALISM. 

 Expressions and specific 
vocabulary. 

 Comparison between 
languages. 
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PC2, STEM1, PSLLC1,  
PSLLC 5, DC2. 
C6: Value & adapt to the 

linguistic diversity (Language & 
culture). 
LCC5, PC3, PSLLC1, 
PSLLC3, CC3,CECC1. 

 
 
 
 
 
6.1 
6.3 

 Tools for self-assessment. 
C. INTERCULTURALITY 

 Strategies to understand and 
appreciate linguistic, cultural and 
artistic diversity. 

 Interest and initiative in comm. 
exchanges in different media. 

 Use of sociocultural aspects 
related to daily life. 

Qualification 
Criteria 

Use of English: 30% 
Comm. Skills: 50% 
Work/attitude: 20% 

Evaluation 
Tools 

Participation, test, 
observation, 
notebook, 

homework, attitude. 

Sessions Activities 

1. Warm up 
Vocabulary  

YouTube video: How to prepare a teen trip 
Weekend activities 

2. Reading  
Grammar  

Text: “City or countryside”” 
Present simple & continuous tenses // frequency adverbs// 
how often…? 

HOMEWORK  Grammar and vocabulary practice 
3. Correct 
homework 
Writing 

Activities will be corrected using the projector, the blackboard 
and orally. 
Description essay: “The perfect weekend”” 

4.Project Short documentary about free-time activities in the classrooms 
5.Listening The impact of alcohol in teens at the weekends 

6. Reading 
Graded-reader 

RECYCLING by Sue Stewart. Oxford bookworms 

7. Phonetics 
    Speaking  
Everyday use    of 
English 

Final -es pronunciation 
Discussion: How much alcohol do you often drink at the 
weekend? 
“Preparing a trip” 

8.Reinforcement 
& Extension 

Online activities 

 
9. Exam 

Reading, written, grammar and vocabulary.  
Students will deliver the graded-readers activities. 
 

LEARNING 
SITUATION  2 

MUSICOMANIA 

AREA English 
language 

LEVEL 
3r C.S.E 

TIMING/ 
SESSIONS 

9 
55 min. 

TERM 1
st  

 
DESCRIPTION 

The world of the music is decreasing day by day and this 
affects the culture of music. Young people listen to music 
every day but they should learn the great work that musicians 
do to get a success.  

CHALLENGE To introduce students to the issue of music as a profession, 
music consumption, to change their behaviour as consumers. 

Methodology Groupin
g 

Placing Resources Complementary 
Act 
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13.CONCLUSION 

 
Throughout this document we will encourage our students to reach their objectives and 
goals in their life. It is the main premise not only for educators but also for students to 
get a great success in the teaching-learning process.  
For that, we will propose them a challenge, to introduce them into real contexts linked 
to a final outcome by producing cooperative tasks to reach a collaborative spirit in the 

development of their learning process. 
It is characterised by being open and flexible as the teacher has to give an answer to 

the real context in order to motivate our students and always considering their personal 
and academic features.  
It is a very pragmatic learning process in a cooperative learning process. Summarizing, 
it will be distinguished the achievement of an inclusive education where all of them 

will be integrated in the current educational system. 
Besides, we should not forget the importance of transmiting our students civic values 

such as respect for their partners and educational community, solidarity, emotional 
intelligence, non-racism attitudes, equality between girls and boys as well as the 
respect for genre’s equality. 
The whole teaching-learning process will be involved in relevant social topics and 
inclusive coexistence.  
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 http://www.toonuniversity.com/default.asp 
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