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THEME 1

1

Language as communication: spoken language and written language.
Factors defining a linguistic situation: sender, receiver, functionality and
context.
0. Introduction
1. The origins of language and communication
1.1. The nature of language
1.2. The origins of language
1.3. What is communication?
2. Oral and written language: differences and implications in teaching
3. Factors defining a linguistic situation
3.1. Sender and receiver
3.2. Context
3.3. Purpose
3.4. Topic
3.5. Medium and channel
3.6. Code
3.7. Functionality
4. Communicative Language Teaching (CLT)
4.1. Communicative Competence
4.2. Communicative Activities
4.2.1. Purposes of Communicative Activities
4.2.2. Types of Functional Communicative Activities

5. Theme overview
6. Legislation
7. Bibliography

0. INTRODUCTION
The main aim of ELT according to the Organic Law for the improvement of quality in Education is developing
students’ communicative competence. This implies adopting an approach based on communication: The
Communicative Approach. This approach considers language as a means of communication, and consists
in providing the students with enough communicative practice to develop their ability to use the language in
a variety of situations. Although the communicative competence not only refers to the ability to use the language, but also to aspects related to the communicative contexts. The social dimension of language is also
taken into consideration.
As I have just said, our current educational system establishes that learning a language in Primary Education
has a practical objective which is to be able to communicate in that language. But communicating in a language is a complex activity that implies using the following skills with ease: listening, speaking, reading and
writing. Communicative competence is, therefore, acquired by being competent in the four linguistic skills.
The title of this first theme is intended to imply the mutuality of both ‘language’ and ‘communication’. The
definitions of each imply the other; that is, any definition of language must include a communicative func5
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tion, and it is equally impossible to define communication without reference to a linguistic component. But
it is communication that provides the more general frame of reference. Language serves communication.
Language is only useful or practical to the extent that it ministers to communicative goals. This, as we will
analyse through the theme, has some important implication in language teaching, especially when we deal
with foreign language young learners.

1. THE ORIGINS OF LANGUAGE AND COMMUNICATION
1.1. THE NATURE OF LANGUAGE
People use the way we speak to draw conclusions about who we are, and they act on those conclusions.
Language ‘marks’ our identity and is the most important communication tool we have.
When we speak any language, we are using a system of sound that have developed and evolved over a
long period of time. The language we learned growing up is called ‘natural language’. In other words, it
is not an artificial language or one up made by humans for computers, machines or some special purpose.
Natural human languages are very technical and governed by rules, but on the other hand, natural languages are sensitive to people and the communities they live in.
Another way to say it is that languages have both structure and function. ‘Structure’ is concerned with language as a specific and unique system of sounds that have meanings. It also concerned with the sequential
organization of words, which is called ‘syntax’.
The structure of a language is more formal and either never changes or changes very slowly. Most people
do not know very much about language structure. Just as we can drive a car without understanding what is
going on under the hood of the car, we can speak a language without understanding very much about how
a language works.
As people interested in communication, we want to know how language works. We want to know how
create new meanings, express ourselves well, recognize when we are manipulated, and to know what language tells us about people and their thoughts.

1.2. THE ORIGINS OF LANGUAGE
All cultures have a language origin story. Although the facts of the story are irrelevant and certainly apocryphal, the existence of the stories and the elements they share are interesting. The sun goddess, Amaterasu,
was the creator of language in Japan. In China, the son of heaven was Tien-tzu, and he gave language and
the power of words to man. From these collections of stories and myths come reports of similar experiences
and behaviours. It is possible to interpret the myths as saying that language accompanied reason.
Through the centuries, many scholars speculated about the relationship between language and people. The
question about language originated became so frustrating that some academic organizations banned its
discussion. Nevertheless, as we move toward the modern time, the study of language was assumed to be a
natural evolutionary process and not a gift from God. In 1755, Kant explained that language was the result
of gradual evolution and natural causes that inﬂuenced the development of humans.
Many evolutionary linguists believe that all human languages have descended from a single, primitive language, which itself evolved from the grunts and noises of the lower animals. The single most inﬂuential theory
of the evolution of human language was proposed by the famous linguist Noam Chomsky, and has since
been echoed by numerous linguists, philosophers, anthropologists, and psychologists. Chomsky argued that
the innate ability of children to acquire the grammar necessary for a language can be explained only if one

6
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assumes that all grammars are variations of a single, generic ‘universal grammar’, and that all human brains
come ‘with a built-in language organ that contains this language blueprint’.

1

Chomsky has championed the idea that humans are born with a built-in ‘universal grammar’, which is a series
of biological switches for complex language that is set in the early years of childhood. This is why children can
grasp elaborate rules, even at an early age. He noted: The rate of vocabulary acquisition is so high at certain
stages in life, and the precision and delicacy of the concepts acquired so remarkable, that it seems necessary to
conclude that in some manner the conceptual system with which lexical items are connected is already in place.

1.3. WHAT IS COMMUNICATION?
We can look up the origin of the word. Communication comes from the Latin communis, ‘common.’ When
we communicate, we are trying to establish ‘commonness’ with someone. That is, we are trying to share
information, an idea or an attitude.
Looking further, we can find this type of definition: Communication is the mechanism through which human
relations exist and develop. This broad definition, found in a book written by a sociologist, takes in about
everything.
In contrast, some people limit their deﬁnitions of communication, saying: Communication is the process
whereby one person tells another something through the written or spoken word.
Some definitions fall in between these two extremes. Carl Hovland, a well-known psychologist, said: Communication is the process by which an individual (the communicator) transmits stimuli (usually verbal symbols) to modify the behaviour of the other individuals (communicates).

This definition describes what many extension workers hope to achieve. You will be trying to change behaviour. Some object to this definition. Their objections centre on the phrase ‘modify the behaviour.’ They
say there are numerous occasions when they communicate, in their family and social lives for example, with
no intention of attempting to modify behaviour. However, we most likely do modify others’ behaviour even
though that may not be our intention.

2. ORAL AND WRITTEN LANGUAGE: DIFFERENCES AND
IMPLICATIONS IN TEACHING
A spoken language is a human natural language in which the words are uttered through the mouth. Most
human languages are spoken languages.
Spoken language stands in contrast to sign language and written language. From the point of view of linguistic evolution, spoken is prior to written language. The writing system of any language is developed or
‘invented’ by its users to record speech when the need arises. Even today, there are many world languages
that can be spoken but have no standard written form. Writing is learned later. For modern linguistics, spoken
language reveals many true features of human speech while written language is only ‘revised’ record of
speech. Thus, linguists’ data for investigation and analysis are mostly drawn from everyday speech, which
they regard as authentic. Even from the point of view of grammar, spoken language usually has its own set
of grammar, which sometimes may be quite different from that in written language.
Sign languages have the same natural origin as spoken languages, and the same grammatical complexities,

but use the hands, arms, and face rather than parts of the mouth as their place of articulation.
Spoken languages also stand in contrast to computer languages, which are distinguished by their artificial

origin.

7
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The development of spoken/oral language normally occurs without formal teaching. It develops as a result of

exposure to spoken language. Problems with language development may not be recognized for a long time
unless the child simply fails to begin talking. Oral language is the basis for learning reading and written language and for benefiting from instruction in other areas. It is important to identify children whose language is not
developing normally so that more specific stimulation and actual intervention can begin as early as possible.
Some differences between oral and written language comprehension

A traditional view of reading comprehension has been that it is the sum of oral comprehension skills and decoding skills, the educational corollary to this belief has been a heavy emphasis on the teaching of decoding.
At this point, we will examine some important differences between oral and written language. We hypothesize that, while many of children’s highly-developed oral language skills serve them well in the context of
reading comprehension, additional processes are necessary for their understanding of text.
Some of the more obvious differences between oral and written language are the following:
• the presence of stress and other intonation features in speech;
• presence vs. absence of shared spatial and temporal context;
• the predominantly interactive mode of children’s oral language;
• paragraphs structure in text;
• the permanence of written language and different syntactic;
• Discourse structure of conversation and text.
These intermediate points represent tasks requiring a partial transition from oral conversation skills to reading
skills. Two of the dimensions in this analysis are spatial and temporal commonality. Children’s conversational
experiences generally assume a shared spatial and temporal context. As a result of this consistency, children
may develop comprehension (and production) strategies that take advantage of the fact that they and their
listener are in the same place, at the same time and can see the same objects, as well as each other.
Features of oral and written communication:
ORAL COMMUNICATION

• It includes many incomplete sentences.
• Active forms are more frequent than passive
ones.

WRITTEN LANGUAGE

• It includes metalingual markers to mark
relationship among clauses.

• There is little subordination.

• The syntactic structures are more varied
and elaborated.

• It includes repetition of the same syntactic forms,
pause or rephrasing.

• Sentences are usually structured in subject predicate form.

• It uses less formal vocabulary, colloquial and
generalized vocabulary items.

• The writer can only refer to information
items which are known by the reader or
those which have been already mentioned by the writer.

• Production is more demanding than in writing: the
speaker must monitor the addressee’s reaction to
his words, while planning the next utterance.

• The vocabulary used tends to be richer,
more formal and selected.

8
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1
ORAL COMMUNICATION

• Expressive possibilities. When speaking, we
can vary the tone, the accent, and the speed of
our words to underline the most important word
in our speech, or to show our attitude towards
what we are saying. We can show our interest,
apathy, irony or scorn.
• Use of gestures and body language to support
the basic meaning of the message.

WRITTEN LANGUAGE

• We can distinguish two situations that require written language:
* The addressee is not accessible to speech
because he is physically absent but he is
known by the writer.
* The writer does not know who the addressee
is; he is both absent and unknown.

• Speech usually is less organized than written
language. It contains less densely information
but more interactive markers.

3. FACTORS DEFINING A LINGUISTIC SITUATION
To communicate effectively, we need to be familiar with the factors involved in the communication process.

If we are aware of them, these factors will help us plan, analyse situations, solve problems, and in general
do better in our work.
Thus, in the English classroom it is necessary to keep these factors in mind, since it is through small communicative acts that we will introduce language structures and vocabulary. The communicative approach is
based not only on creating communicative situations in the classroom as models for learning the language,
but also on developing appropriateness.
I am going to analyse the factors that take part in a communicative act and the pedagogical implications
derived from them.

3.1. SENDER AND RECEIVER
They are the participants in the communicative act. The sender is the author of the message and the receiver
is the person or people to whom it is directed. In an oral communicative act, the participants can see each
other, like in a face to face conversations, or not, as in the case of a telephone conversation. Gestures and
body language will be more usual in a face-to-face conversation, while a conversation on the phone will be
full of expressions, which indicate that the receiver has no problem in following the message.
In daily life, we are continuously changing roles as senders and receivers. In an English classroom we should
also try to vary the interactions so that the communicative act is as genuine as possible. The communicative
approach, in fact, rejects the traditional pattern: teacher-student, and advocates the creation of varied interactions (teacher-student/s; student-teacher; student-student/s).

3.2. CONTEXT
Linguistics distinguishes between linguistic context and situational context. ‘Linguistic context’ refers to the
context provided by the linguistic system itself; it is the text —e.g. the words, phrases, sounds, etc.— that
accompanies the particular sentence. ‘Situational context’ refers to the place and the moment in which the
communicative act is developed.

9
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The situational context will inﬂuence the language type that is used in a communicative act (e.g. a family
context, where the language is colloquial or a conference, which is a formal context where the grammatical
constructions are complex and the vocabulary is ample and erudite).
In the English class, the student should not only be able to communicate a message; s/he should also learn
how to select the language form to use in a certain context. Students should learn that the imperative is more
informal, and that courtesy formulas are used in more formal situations.
In the English class, role-plays are very useful to recreate a situation. Students imagine that they are in a
certain place and time, and they have to communicate in that context in an appropriate way.

3.3. PURPOSE
The purpose is the intention of a message. Senders in a communicative act want something to happen as a
result of what they say or write. They may want to give some information to express pleasure or to apologise.
The purpose will vary the election of the words of the sender.
When learning English, the students should have a purpose or desire to communicate. In other words, they
should be using language in some way to achieve an objective. The concepts of purpose and desire have
an important methodological implication: if the students have a communicative purpose then communication
will be effective, and they will learn the language.

3.4. TOPIC
The topic is the matter about which the interaction develops. Topics can be varied: toys, seasons, animals,
family, food, house, feelings, clothes, sports, transports, etc. In order to have successful communicative activities in the English class it is essential for the topics to be based on the students’ interests. If we use topics of
their interest about which students can express ideas and feelings, the communicative act will be successful.

3.5. MEDIUM AND CHANNEL
The medium is the means by which a message is transmitted. As far as language in concerned, there are two
types of media: speech (phonic medium) and writing (graphic medium). The channel is the technical means
of transmission: phone, TV, radio, etc. The form of the message will change depending on the medium and
channel we choose.
A FL student should know the formulas and rules of use in each means. The cultural differences in the use of
the medium and channel are important, because their ignorance can not only cause an inadequate use of
the language, but also misunderstandings.

3.6. CODE
The code is the communication system shared by sender and receiver. Language is the most frequent code
used. However there are also other extralinguistic codes, such as the facial expressions, body language or
intonation that we use to make our message come through easily.
Non-verbal communication is very important in the 1st year of learning the spoken language, because students still have very little communicative competence. Facial expressions help the message to be transmitted
and understood.

3.7. FUNCTIONALITY
We use language to communicate our ideas and feelings, but it is not the only function of language. Linguistics have identified many other functions of language.
10
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One of the most inﬂuential models has been that of the Swedish linguist Roman Jakobson, who has found
six general functions:

1

a) Emotive function. This is the expression of feelings and attitudes. The most common expressions are usu-

ally: ‘Wow!’ or ‘Oh, my God!’.
b) Conative function. This is used to draw the receiver’s attention. For example, a common expression to get

the other’s attention would be ‘Excuse me!’.
c) Referential function. It is the communication of ideas or facts.
d) Poetic function. This is the language used for aesthetic purposes (poetry) or as verbal play (crosswords,

word searches, jokes, riddles, tongue twisters).
e) Phatic function. This is based on the human being’s need for showing signs of friendship. For example:

‘Good morning!’, ‘How are you?’ are used as courtesy formulas or as icebreakers.
f) Metalingual function. This is used when explanations are requested for clarification. For example, ‘I do

not understand’.
These functions of language have the following pedagogical implications: the English language teacher
should not only teach the language for students to communicate their ideas (referential function), but s/he
should also teach expressions, phrases or interjections to help them maintain relationships (phatic function),
enjoy the language (poetic function) or to understand the language better (metalingual function).
The British linguist Michael Halliday believes language exists to fulfil certain human needs, such as the need
to make sense of the world or to relate to others. His model of language is called functional or systemic
grammar. Halliday identifies three principal functions of language:
a) Ideational function. This function emphasizes language as an instrument of thought with which we rep-

resent the world to ourselves. We use the language to conceptualize the world: language refers to real
or imagined objects, persons, events, etc.
b) Interpersonal function. This function emphasizes language as an instrument of transaction by which we

represent ourselves to other people. We use language as a personal medium: to establish or maintain
social relationships.
c) Textual function. This function emphasizes language as an instrument of communication with which we

construct sentences cohesively and coherently. We use language to form texts, whether spoken or written.
Today, FLT has incorporated the functional and communicative potential of language into teaching. Language reaching now focuses on communicative proficiency rather than on mastery of structures. Several
pedagogical implications can be derived from this view of language:
• The language presented to students must be contextualized in realistic and natural situations.
• Students are expected to interact with one another through pair and group work in order to experience
communication.
• Syllabuses should be organized around the notions and functions that learners may need in order to
communicate successfully, such as expressing likes and dislikes, asking, identifying, accepting/declining invitations, etc.

4. COMMUNICATIVE LANGUAGE TEACHING (CLT)
The Communicative Language Teaching (CLT), also called Communicative Approach, appeared in the
1970s. The person responsible was Noam Chomsky. He was struck about language because of its creativity,
that is, the capacity to generate completely novel sentences, endlessly. He proposed a theory of language
learning and argued that sentences are not learned by imitation and repetition but are generated from the
11
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learners’ competence. Learners, then, should be encouraged to use their innate and creative abilities.
British functional linguists such as Michael Halliday as we have seen previously emphasized its functional
and communicative potential. They saw language learning as the learning of communicative proficiency
rather than the mastery of structures.
The work of these scholars had a significant impact on the development of a Communicative Approach to
language teaching.
The Council of Europe incorporated this communicative view into a set of specifications for a first-level communicative language syllabus called ‘Threshold Level English’ in the 1980s. These specifications have had a strong
inﬂuence on the design of communicative or functional language programmes and textbooks in Europe.
Thereby, the main aim of ELT according to the Organic Law for the improvement of quality in Education is
developing students’ communicative competence. This implies adopting an approach based on communication: The Communicative Approach or Communicative Language Teaching Approach. Thus, the main focus of
the CLL is on the development of oral skills rather than the use of the written word and on the development
of the so called communicative competence.
One of the main purposes of CLL theories is to help teachers to broaden their repertoires of techniques so
that they can enable learners to communicate more effectively in a foreign language. That means to suggest
activities through which teachers can help learners to go beyond the mastery of the structures of a foreign
language, to the point where they can use them to communicate meanings in real situations.

4.1. COMMUNICATIVE COMPETENCE
Communicative competence is a concept introduced by Dell Hymes and discussed and redefined by many
authors. Hymes’ original idea was that speakers of a language have to have more than grammatical competence in order to be able to communicate effectively in a language; they also need to know how language

is used by members of a speech community to accomplish their purposes.
Nowadays, Foreign Language Teaching in many countries is mostly based on the idea that the goal of language acquisition is communicative competence: the ability to use the language correctly and appropriately
to accomplish communication goals. The desired outcome of the language learning process is the ability to
communicate competently, not the ability to use the language exactly as a native speaker does.
The linguists Canale and Swain expanded the previous description of Hymes, establishing four dimensions
or subcompetences of the communicative competence:
• Linguistic competence is knowing how to use the grammar, syntax, and vocabulary of a language.
• Sociolinguistic competence is knowing how to use and respond to language appropriately, given the
setting, the topic, and the relationships among the people communicating.
• Discourse competence is knowing how to interpret the larger context and how to construct longer stretches of language so that the parts make up a coherent whole.
• Strategic competence is knowing how to recognize and repair communication breakdowns, how to
work around gaps in one’s knowledge of the language, and how to learn more about the language
and in the context.

4.2. COMMUNICATIVE ACTIVITIES
Communicative activities refer to the tasks and exercises that the student carries out for real communication.
These activities focus more on the message than on the linguistic features of language. Children learn how to
speak without knowing what verbs, adjectives or verbal tenses are.

12
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The communicative approach believes that the practice of communicative activities will produce the unconscious learning of the structures of the language.

1

A communicative activity must be:
• Interactive. Two or more people are involved in the communicative interaction.
• Unpredictable. A communicative activity must create the necessity and the desire to communicate.
• Within a context. This refers to the situational context (place, circumstances, time, channel used…) as
well as the linguistic context (cohesion in linguistic forms and in vocabulary).
• Authentic. The language used should be genuine, that is to say, similar to that of an English-speaking
person.
4.2.1. PURPOSES OF COMMUNICATIVE ACTIVITIES

It may be useful to consider what the teacher might hope to achieve through communicative activity in
the classroom, since this will determine his own attitude towards it and what place he gives it in his overall
methodology. Littlewood summarises, under four headings, some of the contributions that communicative
activities can make to language learning.
• They provide ‘whole-task practice’.
• They improve motivation.
• They allow natural learning.
• They can create a context that supports learning.
4.2.2. TYPES OF FUNCTIONAL COMMUNICATIVE ACTIVITIES

The principle underlying functional communication activities is that the teacher structures the situation so that
learners have to overcome an information gap or solve a problem. Both the stimulus for communication and
the yardstick for success are thus contained with the situation itself: learners must work towards a definite
solution or decision.
We can group functional communication activities according to the two main uses of language just mentioned: (a) using language to share information and (b) using language to process information.
We can take the following activity, named ‘Identifying pictures’, as an example of functional communication
activity for sharing information.
Learner A has a set of four, five or six pictures which are all very similar in content, but contain a number of
distinguishing features. For example, the pictures below all show a living room but differ in the colour of the
curtains, the number of chairs, the position of the radio, etc.
Learner B has a duplicate copy just of one of these pictures which he has either been given by the teacher

or selected himself from a complete duplicated set. Learner A must find out which of the pictures learner B is
holding, by asking him questions about it.

5. THEME OVERVIEW
To conclude we will remember that our responsibility as teachers is to develop in learners the capacity for
communicative behaviour in the language they are learning.
Our aim must be to teach language for communication, considering that communication is not a simple
matter of acquiring knowledge of language items. Besides, the function of the message and the factors that
intervene in a communication act are aspects that must be included in the methodology of the FL.
13
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Somehow or other, we have to develop a methodology which will lead the learner to engage in language
use as a dynamic problem-solving activity in the confines of the classroom.

6. LEGISLATION
The Common European Framework of Reference for Languages (2001), which describes in a comprehensive
way the competences necessary for communication, the related knowledge and skills and the situations and
domains of communication.
The Organic Law for improvement of Quality in Education 8/2013 of 9th December, which is the current
education law in Spain.
The Royal Decree 126/2014 of 28th of February, which establishes the basic curriculum of Primary Education

in Spain.
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Communication in the foreign language class. Verbal communication.
Non-verbal communication. Extralinguistic strategies: non-verbal interactions in different contexts.
0. Introduction
1. Communication in the foreign language classroom
1.1. When should foreign language learning begin?
1.2. What does good primary school foreign language instruction look like?
1.3. The qualified foreign language teacher
1.4. The communicative competence and young learners
1.5. Language functions that can be taught in the classroom
1.6. Language activities for developing communicative competence
2. Verbal and non-verbal communication
2.1. Verbal communication
2.1.1. The characteristics of verbal language
2.1.2. Communication and verbal communication
2.1.3. The linguistic verbal intelligence

2.2. Non-verbal communication
2.2.1. The strategic competence and the metacommunicative competence
2.2.2. Non-verbal communication
2.2.3. Body language
2.2.4. Body language and listening skills

3. Extralinguistic strategies: non-verbal reactions to messages in different contexts
3.1. Stern’s classification of language learning strategies
3.2. Didactical strategies to get learners’ non-verbal reactions to oral and visual messages
3.2.1. Total physical response

4.Theme Overview
5. Legislation
6. Legislation

0. INTRODUCTION
In the different sections of the theme, we will analyse the most important aspects that characterize communication, and the communicative exchange, in the class of foreign language, especially with young students.
We also will reﬂect on the didactic and methodological possibilities that communication offers to teachers
when they take into account the use of the verbal and non-verbal language as variables of the communication and finally we will propose a series of strategies and activities that can be carried out in the foreign
language classroom to set a communicative and socialized educational environment.
Language exists for the purpose of communication, and communication is purposeful. We use verbal utterances to express our intentions and in doing so we are guided by the linguistic principles of our language. In
any language community, a child will learn to communicate as he becomes aware of his environment and
the people around him.
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In order to communicate, a learner must learn the language and to learn the language, the learner must use

it in communication. Initially he may resort to nonverbal means. This means of communication allows him to
start learning and learning in turn allows him to make progress in communication (Klein, 1986).
Children acquire communicative competence in an interactive environment by engaging in meaningful communication (Lindfors, 1980). Children learn language in the context of communicating and conversely learn
communication strategies while they are learning the fundamentals of language and connected speech (Seiler et al.1984).

1. COMMUNICATION IN THE FOREIGN LANGUAGE
CLASSROOM
1.1. WHEN SHOULD FOREIGN LANGUAGE LEARNING BEGIN?
Extensive research, theory, and professional debate have searched for a definitive answer to the question
of the best age to begin learning a foreign language (Curtain, 1998; Harley, 1998; Singleton, 1989). One
thing is certain however: given motivation and opportunity (including sufficient time and appropriate circumstances) almost anyone can attain a degree of proficiency in another language at any age.
Much publicized research on the development of the brain in infancy through early childhood suggests that
there is a window for first language development (Pinker, 1994). Clearly first language develops best in early childhood. This body of research is interpreted to suggest that the innate wiring of the brain favours early
development of both first and additional languages. A judicious interpretation of brain development research
would lead to the conclusion that the young brain may well be predisposed to acquiring language(s). It
should not, however, lead us to the conclusion that older learners cannot learn a foreign language.
However, other studies have suggested that eventually younger learners may be more proficient in the long
run, even if older learners are quicker in the short run (Krashen, Scarcella and Long, 1982), particularly in the
area of oral communication (Harley, 1998). There appears to be general consensus that younger learners
are far more likely to attain and retain native-like pronunciation than are older learners.

In addition to the degree of proficiency learners attain, however, there are other compelling reasons to begin
language learning early, according to Met and Phillips:
• Since there is evidence that suggests there are cognitive beneﬁts to early childhood bilingualism, an
early start and continued progress toward bilingualism is desirable (Lee, 1996).
• Students who take a foreign language in the elementary grades may demonstrate academic gains in
other areas of the curriculum (Robinson, 1998).
• It takes a long time to gain proﬁciency in a foreign language, particularly when it is learned in a school
setting. Therefore, the earlier students start the higher the level they are likely to achieve (Haas, 1998).
• A quality, world-class education includes foreign language study.

1.2. WHAT DOES GOOD PRIMARY SCHOOL FOREIGN LANGUAGE INSTRUCTION
LOOK LIKE?
• The foreign language is used (almost) exclusively.
• Classroom activities involve meaningful and purposeful language use.
• The environment is child-centred and instructional experiences are developmentally appropriate.
• The content of the elementary school curriculum is integrated with language learning.
• The target culture is an integral part of instruction and is coordinated with the social studies program.
16
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• Is proﬁcient in the foreign language and knowledgeable of its culture.
• Understands and likes children.
• Is skilled in managing an elementary school classroom.
• Understands issues in the development of foreign language literacy in learners still developing literacy
in English.
• Understand the precepts of communicative language teaching, is familiar with theories of second language development in children, and has a repertoire of instructional approaches for translating theory
into classroom practice.
• Knows the elementary school curriculum, instructional strategies for implementing it, and can integrate
these into the foreign language program.

1.4. THE COMMUNICATIVE COMPETENCE AND YOUNG LEARNERS
Children acquire communicative competence in an interactive environment by engaging in meaningful communication (Lindfors, 1980). Children learn language in the context of communicating and conversely learn
communication strategies while they are learning the fundamentals of language and connected speech (Seiler et al.1984).
Hopper and Naremore (1978) describe ﬁve methods by which children learn to communicate:

a) Operant conditioning. A behaviour is repeated. If the child finds speaking in class a pleasurable experience, then he is likely to repeat the behaviour.
b) Imitation. The child imitates what he hears.
c) Modelling. The child emulates the communication the adults produce.
d) Self-motivated practice. The child practises sounds because he finds it enjoyable.
e) Rule induction. The child forms certain rules after hearing a number of sentences that use similar syntactic constructions.

1.5. LANGUAGE FUNCTIONS THAT CAN BE TAUGHT IN THE CLASSROOM
Five main categories of language functions have been identified as those used in communication (Allen and
Brown, 1976). Human beings develop varying degrees of competence in using them. They represent the

interactive nature of communication.
a) Controlling. This is expressed by the language functions such as commanding, offering, suggesting,
permitting, threatening, warning, persuading and their responses.
b) Feeling. This includes expressions of feelings or attitudes such as commiserating, claiming and their
responses.
c) Informing. This includes asking for and giving information, justifying, questioning, naming, explaining
and their responses.
d) Ritualising. This act serves to maintain social relationships. It includes greeting, leave-taking and turn-taking.
e) Imagining. This includes creative behaviours such as role- playing, fantasising and theorising.
All the five categories are used by children every day. They use persuasion in getting things from others; they
express their feelings when they are happy or sad; they ask each other questions when they interact; they
exercise turn-taking rules; they greet their teacher every day, and sometimes when they play they take on
different roles. The children use various language forms in expressing these language functions in both their
first and second languages.
17
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Therefore, the teacher can reinforce those forms and functions and teach them new ones in the classroom. The
teacher who is sensitive and aware of how a child’s communication abilities develop can provide a richer
diversity of interactive experience for the child than his home and out-of-school environment can.
By offering the child many opportunities for practising language used in various ways for various purposes,

the teacher will help the child expand his repertoire of the language functions as well as the forms used in
expressing each function.

1.6. LANGUAGE ACTIVITIES FOR DEVELOPING COMMUNICATIVE COMPETENCE
IN THE FOREIGN LANGUAGE CLASSROOM
In selecting activities for children, it is important that they are within the children’s own experiences. The
children’s needs and interests should be taken into consideration. According to Lindfors (1980), to plan
communication for children without their active participation and without reference to their interests and
concerns is to miss the whole point. Thus, the activities must be meaningful and purposeful and so must the
communication the children are engaged in. For communication to be meaningful and purposeful there must
be an information gap. There is something one person knows that the other person does not. There is then a
real reason to communicate.
According to Mohtar, the interactive activities should provide the children with information about how language is used as well as about how it is structured. The following are some activities which can be used
specially with young learners in the primary classroom:
1. Games. Children enjoy playing games. Though games are fun, they can also be used for teaching lan-

guage forms and functions. Their most important use is to enable pupils to practise their communication
skills.
2. Songs. Songs too provide fun to pupils. Songs can help to lower the pupils’ anxiety and make them feel

comfortable. Songs can also be of pedagogical value. Pupils can sing and perform actions described
in the song.
3. Describing pictures. Pupils can practise language used for describing things. They can also learn how to

provide and get information. Pupils interact meaningfully when they are given different pictures and try
to get as much information about the picture or pictures their peers have.
4. Poetry reading. Poems can be used to express feelings and attitudes. Pupils can learn how to express

themselves as they read a poem.
5. Discussion Children often argue among themselves. They agree and disagree over several things. What

they have been doing can be more systematically done in the form of a discussion or debate.
6. Role-playing. Children go through the imaginative stage as they develop their language. They often

fantasise and assume roles which are different from their real self. In role-playing, children should be
allowed to take on roles which they like so that they can express themselves well.
7. Miming. What one does every day becomes a ritual and no verbal language is used. Children can

be asked to perform what they normally do every day without saying anything. An information gap is
created as those observing are not really sure of what is being performed. In order to know the answer
they have to ask questions.
8. Story telling. Children enjoy listening to and telling stories. Children will be able to practice ‘narrating’

when they tell stories. The stories can be real ones or those fantasised. A story which can be used to
teach beginners is ‘The Old Woman Who Swallowed a Fly.’ The children can read it and act out the
verbs. Stories told to children should contain structures which are repeated. Children can internalise
these structures as they say them out aloud each time they are mentioned in the story they are listening to.
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possible solutions to the problem. Studies of children in problem solving situations show that as they
work in an interactive context they internalise the help received from their teacher and thus are able to
accomplish the task, which they may not have been able to do on their own (McNamee, 1979; Cazden,
1983; Greenﬁeld, 1984).
Although the list of activities given is not exhaustive, they are meant to guide teachers in developing activities
to teach various language functions. The teacher will have to provide the language forms to express a certain
language function.

2. VERBAL AND NON-VERBAL COMMUNICATION
2.1. VERBAL COMMUNICATION
2.1.1. THE CHARACTERISTICS OF VERBAL LANGUAGE

Verbal language is mainly based on the fact that:
• its sign system can be separated in independent items (we might call this, broadly speaking, the ‘lexicon’, a set of meaningful units, for instance the ‘words’ of a given language);
• this system is also vertically organized, in hierarchical levels: sounds or letters make words, words make
sentences, sentences make texts and texts make discourses.
Another characteristic of verbal language is that its communicative context is very peculiar; speaker and
hearer are simultaneously present (at least in the case of spoken language) although they do not have to
be physically present at the same place, and they have the possibility to interact. The hearer can become
speaker, and vice versa. Both of them can ask or give feedback whenever something is not clear.
2.1.2. COMMUNICATION AND VERBAL COMMUNICATION
Communication occurs when signals carry information-bearing messages between a source (or sender) and
a destination (or receiver). Although all species communicate, human communication is notable for its preci-

sion and ﬂexibility, a consequence of the uniquely human ability to use language.
Although linguists think about language as an abstract structure -a set of principles that specify the relations
between a sequence of sounds and a sequence of meanings- to its users, what is most significant about language is its versatility as a medium for communication. The ability to communicate is vital to a species’ survival, and all animal species communicate, some in ways that are impressively proficient. But none achieve
the precision and ﬂexibility that characterizes human communication, a capacity due in large part to the
uniquely human ability to use language (Deacon, 1997; Hauser, 1996).
All communication systems, regardless of how simple or complicated they may be, operate on the same
principle: Signals transmit messages from a source to a destination.
Communication systems use two kinds of signals: signs and symbols. Signs are signals that are causally related

to the message they convey. We say that blushing means someone is embarrassed because we know that embarrassment is a cause of blushing. Symbols, on the other hand, are products of social conventions. Because
of an implicit agreement among speakers of English, the sound pattern we recognize as the word dog denotes
the familiar category of furry, four-legged creatures. There is no intrinsic reason that dog, rather than some other
sound pattern should convey that message, and in languages other than English, of course, very different sound
patterns represent the concept dog. Verbal communication often involves both signs and symbols. The tremulous
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voice that tells us a speaker is experiencing distress is a sign, i.e., a direct product of the distress it signals. But it
is the symbolic content of verbal communication that accounts for its extraordinary effectiveness.
2.1.3. THE LINGUISTIC VERBAL INTELLIGENCE
Linguistic-verbal intelligence is that ability to use words effectively either orally or in writing, that is, the

ability to exhibit language development in its fullest form, in short, the overall structure of language. This way
of knowing and comprehending the real world is the ability to use language to achieve a goal and enhance
understanding.
A core component of this traditional IQ-type intelligence is sensitivity to the meanings, rhythms, and sounds
of words. In short, sensitivity to the different functions of language.
Young children with this dominance often demand story after story around bedtime. When they enter school,
they have highly developed verbal skills, enjoy developing rhymes, and often pun. In short, they tend to think
in words. They like oral and silent reading exercises, playing word games, enjoying a variety of reading and
writing materials at learning centres, making up poetry and stories, getting into involved discussions, debates, formal speaking, creative writing, and telling complicated jokes. They tend to be precise in expressing
themselves; they love learning new words, verbalizing, spelling, and writing well. Also, their understanding
of what they have read (reading comprehension) tends to be well above the classroom norm.

As adolescents, they possess strong vocabularies, and, at times, can get so lost in a thick book that they
almost forget about their dinner. At this age, they may subscribe to their favourite magazines, or use a word
processing application to keep a personal diary or secret journal.

2.2. NON-VERBAL COMMUNICATION
2.2.1. THE STRATEGIC COMPETENCE AND THE METACOMMUNICATIVE COMPETENCE
Non-verbal communication is deeply related not only with the communicative competence, but also with
the strategic competence which can be considered a component of the communicative competence. It is
composed of mastery of verbal and non-verbal communication strategies that may be called into action

to compensate for breakdowns in communication or to enhance the effectiveness of communication (e.g.
deliberately slow and soft speech for rhetorical speech).
On the other hand, non-verbal communication is also related with the metacommunicative competence
which is the ability to intervene (in a guiding or constructively controlling way) within difficult conversations and to correct communication problems by utilizing the different ways of practical communication:
• Verbal communication by words or their meaning.
• Paraverbal communication: loudness of speaking, manner of speaking, when keeping silent, meaning of interrupting or interfering the conversation.
• Nonverbal communication: body language (facial expression, eye contact, gestures), messages
without words.
• Extraverbal communication: time, place, context, orientation towards target groups, tactile (feeling
by touching) and olfactory (smelling) aspects.
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Non-verbal communication is usually understood as the process of sending and receiving wordless messages. Such messages can be communicated through gesture; body language or posture; facial expres-

sion and eye contact; object communication such as clothing, hairstyles or even architecture; symbols
and info graphics; prosodic features of speech such as intonation and stress and other paralinguistic
features of speech as voice quality, emotion abs speaking style.
Scholars in this field usually use a strict sense of the term ‘verbal’, meaning ‘of or concerned with words’, and
do not use ‘verbal communication’ as a synonym for oral or spoken communication. Thus, sign languages and
writing are generally understood as forms of verbal communication, as both make use of words — although like
speech, both may contain paralinguistic elements and often occur alongside nonverbal messages.
Nonverbal communication can occur through any sensory channel— sight, sound, smell, touch or taste. Non-

verbal communication is also distinguished from unconscious communication, which may be verbal or non-verbal. Also, non-verbal communication comes in many forms at the same time. For example, a person’s dress,
tone of voice, attitude, and movement all contribute to the communication going on in a certain situation.
• Haptics is the study of touching as nonverbal communication. Touches that can be defined as communication include: Handshakes, holding hands, kissing (cheek, lips, hand), back slap, ‘high-five’,
shoulder pat, brushing arm, etc. Each of these give off nonverbal messages as to the touching
person’s intentions/feelings. They also cause feelings in the receiver, whether positive or negative.
• Oculesics is the study of the role of eyes in nonverbal communication. Studies have found that
people use their eyes to indicate their interest. This can be done through eye contact. For example,
when a professor is giving a lecture, a student may communicate disinterest by reading a magazine
instead of looking at the professor’s presentation. Left sided gestures may indicate negative affect
while right sided gestures indicate positive affect, and this orientation may alternate depending
whether a person is right or left handed.
• Vocalics is the study of nonverbal cues of the voice. Things such as tone, pitch, accent, and volume
can all give off nonverbal cues. It is possible to learn about an individual’s personality, mood, and
culture with the information given by their voice.

2.2.3. BODY LANGUAGE
Body language is a broad term for forms of communication using body movements or gestures instead of,
or in addition to, sounds, verbal language, or other forms of communication. It forms part of the category

of paralanguage, which describes all forms of human communication that are not verbal language. This
includes the most subtle of movements that many people are not aware of, including winking and slight
movement of the eyebrows. In addition, body language can also incorporate the use of facial expressions.
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Paralanguage, including body language, has been extensively studied in social psychology. In every-

day speech and popular psychology, the term is most often applied to body language that is considered
involuntary, even though the distinction between voluntary and involuntary body language is often controversial. For example, a smile may be produced either consciously or unconsciously.
Voluntary body language refers to movement, gestures and poses intentionally made by a person (e.g.,

conscious smiling, hand movements and imitation). It can apply to many types of soundless communication. Generally, movement made with full or partial intention and an understanding of what it communicates can be considered voluntary.
Involuntary body language quite often takes the form of facial expression, and has therefore been sug-

gested as a means to identify the emotions of a person with whom one is communicating.
Body language is a product of both genetic and environmental inﬂuences. Blind children will smile and
laugh even though they have never seen a smile. The ethologist Eibl-Eibesfeldt claimed that a number

of basic elements of body language were universal across cultures and must therefore be fixed actions
patterns under instinctive control. Some forms of human body language show continuities with communicative gestures of other apes, though often with changes in meaning. More refined gestures, which
vary between cultures (for example the gestures to indicate ‘yes’ and ‘no’), must be learned or modified
through learning, usually by unconscious observation of the environment.
Understanding body language. Although they are generally not aware of it, many people send and
receive non-verbal signals all the time. These signals may indicate what they are truly feeling. The tech-

nique of ‘reading’ people is used frequently. For example, the idea of mirroring body language to put
people at ease is commonly used in interviews. It sets the person being interviewed at ease. Mirroring
the body language of someone else indicates that they are understood. However, some people (e.g.,
people with certain disabilities, or those on the autistic spectrum) use and understand body language
differently, or not at all. Interpreting their gestures and facial expressions (or lack thereof) in the context
of normal body language usually leads to misunderstandings and misinterpretations (especially if body
language is given priority over spoken language).
Social uses. Body language is particularly important in group communications because for large groups it
dominates the spoken word. Body language is a factor in human courtship as a subconscious or subtle me-

thod of communication between potential mates. Body language is now widely used in the field of selling,
where sales personnel are trained to observe and read the body language of their potential customers.
Examples of body language. In our daily lives we encounter many forms of body language gestures,

these are a few examples:
• Stress: shaking of legs.
• Lying: Face turned away, no eye contact, or looking to the left (fabricating information). Also wiping
hands on trousers to get rid of sweat or fidgeting with hands.
• Aggression: Clenched fists, squaring of shoulders, stiffening of posture, tensing of muscles.
• Anxiety: Massaging temples, different than normal breathing rates, hunched shoulders, nervous
head movements.

2.2.4. BODY LANGUAGE AND LISTENING SKILLS

According to Peachey, Body language is not something that naturally springs to mind when we think about
developing our students’ listening skills. After all, you cannot hear body language. It does, however, play a
22
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key role, especially at the subconscious level, in communication and an awareness of it and how it can vary
from culture to culture, can be particularly important in helping students to develop their ability to understand
in a real environment.

2

The features of body language

Body language is made up of a whole range of features many of which we combine together without ever
thinking about what it is we are doing or what we are expressing:
• Eye contact can have a very significant inﬂuence when you are interacting with others. It can play a key
role in helping to establishing rapport and failing to make eye contact in many cultures is associated with
being dishonest or having something to hide.
• Eye contact also plays an important role in turn taking during conversation. Among a group of people,
a speaker will often make eye contact with the person he or she wants a response from. Someone who
wants to enter or interject in a conversation will catch the eye of the person speaking to indicate that they
want to interrupt, and equally someone who no longer wants to listen will avoid eye contact.
• Facial expression is one of the most obvious and ﬂexible forms of communication and can easily convey
mood, attitude, understanding, confusion and a whole range of other things.
• Proximity is a far less obvious form of body language but can be equally as meaningful. It is also
something that can easily be misinterpreted as it can vary so much from culture to culture. Many British
people require a lot of ‘private space’ and will often stand much further away from people than other
nationalities whilst talking to them. They seldom touch each other whilst speaking. Breaking these invisible boundaries can either make them very uncomfortable or signal attraction.
• Posture can communicate a great number of things. Your posture can convey a whole range of attitudes, from interest or the lack of it, to degrees of respect or subordination. Speakers often use posture
to punctuate what they are saying, shifting forward in their seat or leaning in towards their interlocutor
to punctuate an important point, or slumping back to indicate that they have finished making a point.
• Gesture can be used to replace verbal communication. Different finger, thumb or hand gestures can
convey a range of meanings in different cultures, from insults to approval or even attraction. Many good
speakers or storytellers use hand gestures to illustrate their stories. It can also form part of punctuation
with head nods and hand movements, which relate to the stress, rhythm and tempo of their sentences.
Speakers who use their hands a lot often let them drop at the end of a sentence. Heads often nod down
when words in sentences are stressed. One of the most obvious and in many ways useful gestures is
pointing. ‘It’s over there.’ ‘I want that one.’
Some reasons to teach body language

But if we use all these things subconsciously in our own language, so do we really need to ‘teach’ them in
the classroom? For some authors, like Peachey, the answer is yes. Although we do use and interpret all these
factors in our first language communications, they believe that they are not necessarily automatically transferable to the language we are learning.
• Many students, especially when listening to a second or foreign language, focus so heavily on hearing
and understanding ‘the words’ people are saying that they suffer from a form of cognitive overload. There
is just too much incoming information for them to process and they miss many of these subtler messages.
* When teachers deal with listening in class, this is most commonly done with the use of recorded text
on audio tape or CD, so these more visual factors in the communication are neglected in our students’
second or foreign language development.
* Many of these traits of communication can have different meanings or be interpreted in completely
different ways in different cultures.
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3. EXTRALINGUISTIC STRATEGIES: NON-VERBAL REACTIONS TO
MESSAGES IN DIFFERENT CONTEXTS
There has been a prominent shift within the field of language learning and teaching over the last twenty years
with greater emphasis being put on learners and learning rather than on teachers and teaching. In parallel
to this new shift of interest, how learners process new information and what kinds of strategies they employ
to understand, learn or remember the information has been the primary concern of the researchers dealing
with the area of foreign language learning.

3.1. STERN’S CLASSIFICATION OF LANGUAGE LEARNING STRATEGIES
According to Stern (1992), there are ﬁve main language learning strategies. These are as follows:
• Management and Planning Strategies
These strategies are related with the learner’s intention to direct his own learning. A learner can take
charge of the development of his own programme when he is helped by a teacher whose role is that of
an adviser and resource person.
• Cognitive Strategies
They are steps or operations used in learning or problem solving that require direct analysis, transformation, or synthesis of learning materials. In the following, some of the cognitive strategies are exhibited: Clariﬁcation / Veriﬁcation; Guessing / Inductive Inferencing; Deductive Reasoning; Practice;
Memorization; Monitoring.
• Communicative - Experiential Strategies
Communication strategies, such as circumlocution, gesturing, paraphrase, or asking for repetition and
explanation are techniques used by learners so as to keep a conversation going. The purpose of using
these techniques is to avoid interrupting the ﬂow of communication (Stern 1992:265).
• Interpersonal Strategies
They should monitor their own development and evaluate their own performance. Learners should contact
with native speakers and cooperate with them. Learners must become acquainted with the target culture.
• Affective Strategies
It is evident that good language learners employ distinct affective strategies. Language learning can be
frustrating in some cases. In some cases, the feeling of strangeness can be evoked by the foreign language. In some other cases, L2 learners may have negative feelings about native speakers of L2. Good
language learners are more or less conscious of these emotional problems. Good language learners
try to create associations of positive affect towards the foreign language and its speakers as well as
towards the learning activities involved.

3.2. DIDACTICAL STRATEGIES TO GET LEARNERS’ NON-VERBAL REACTIONS TO
ORAL AND VISUAL MESSAGES
Relatively few techniques have been suggested for teaching non-verbal communication, but some suggestions are:
• Learners discuss the meaning of gestures and expressions (either demonstrated by the teacher, from
pictures, or from existing published materials. This is particularly effective with multilingual classes
• Learners mime adjectives of both physical and emotional feelings.
• Learners watch a video clip without sound, discuss body language, relationships, emotions and feelings, then write the dialogue
24
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• Learners act out a dialogue using gesture and expression only
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• Learners make up a dialogue based on mime
• Learners, in pairs, take turns in listening to each other for 30 seconds, using only non-verbal responses.
3.2.1. TOTAL PHYSICAL RESPONSE

In the 1960s, James Asher began experimenting with a method he called Total Physical Response. The method was to become well known in the 1970s, and it drew on several insights in addition to the ‘trace theory’
that memory is stimulated and increased when it is closely associated with motor activity. The method owes
a lot to some basic principles of language acquisition in young learners, most notably that the process involves a substantial amount of listening and comprehension in combination with various ‘physical responses’
(smiling, reaching, grabbing, looking, etc.) - well before learners begin to use the language orally. It also
focused on the ideas that learning should be as fun and stress-free as possible, and that it should be dynamic
through the use of accompanying physical activity. Asher (1977) also had a lot to say about right-brained
learning (the part of the brain that deals with motor activity), believing it should precede the ‘language processing’ element covered by the left-brain.
TPR is now a household name among teachers of foreign languages. It is widely acclaimed as a highly

effective method at beginning levels, and a standard requirement in the instruction of young learners. It is
also admired as a method due to its inherent simplicity, making it accessible to a wide range of teachers and
learning environments.
HOW CAN TEACHERS USE TPR IN CLASS?

According to Frost, in the classroom the teacher plays the same role as if he were the parent when the parent maintains ‘gesture dialogues’ with their children when they are babies. Teacher starts by saying a word
(‘jump’) or a phrase (‘look at the board’) and demonstrating an action. The teacher then says the command
and the students all do the action. After repeating a few times it is possible to extend this by asking the students to repeat the word as they do the action. When they feel confident with the word or phrase, you can
then ask the students to direct each other or the whole class. It is more effective if the students are standing in
a circle around the teacher and you can even encourage them to walk around as they do the action.
TPR can be used to teach and practise many things:
• Vocabulary connected with actions (smile, chops, headache and wriggle).
• Tenses past/present/future and continuous aspects (Every morning I clean my teeth, I make my bed, I
eat breakfast).
• Classroom language (Open your books).
• Imperatives/Instructions (Stand up, close you eyes).
• Story-telling.
WHY SHOULD TEACHERS USE IT IN THE CLASSROOM?

• It is a lot of fun, students enjoy it and it can be a real stirrer in the class. It lifts the pace and the mood.
• It is very memorable. It really helps students to remember phrases or words.
• It is good for kinaesthetic learners who need to be active in the class.
• It can be used in large or small classes. It does not really matter how many students you have as long as
you are prepared to take the lead, the students will follow.
• It works well with mixed-ability classes. The physical actions get across the meaning effectively so that
all the students are able to understand and use the target language.
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• It does not require a lot of preparation or materials. As long as you are clear what you want to practise
(a rehearsal beforehand can help), it will not take a lot of time to get ready.
• It is very effective with teenagers and young learners.
• It involves both left and right-brained learning.
SOME TPR AND FLASHCARDS ACTIVITIES
TPR activities

Point or race to the flash cards
• Stick ﬂash cards around the class.
• Say one of them and students point or race to it.
• Students can then give the instructions to classmates.
• You can extend this by saying ‘hop to the cat’ or even ‘if you have blonde hair, swim to the fish’ etc.
• You can also incorporate ﬂash cards into a game of Simon Says. ‘Simon says, jump to the T-shirt’, etc.

4. THEME OVERVIEW
The beneﬁts of effective foreign language instruction focus on the role of the individual in a multilingual,
global society. No longer do people live in isolation; instead, there is an ever-changing, interdependent
world in which diverse cultural and linguistic groups converge. Students of foreign languages make four
types of connections throughout their study. First, they learn how to transfer skills and content of the foreign
language in ways to better understand skills and content of the first language. Second, students make subject-matter connections, reinforcing content and skills of other areas such as science and fine arts. Third, students explore issues and themes which cross disciplinary lines, and fourth, students use the target language
for making connections to vocabulary and processes important in the world of work, in community service,

and for recreational purposes.
Teaching young children a foreign language means providing programs which simulate the environment of
growing up with a language by integrating the foreign language; fostering verbal and non-verbal communication among students; giving learners ample opportunities to engage communication with other students;
exposing learners to lots of oral input and focusing instruction on attaining the language skills needed for
communicating about.

5. LEGISLATION
The Common European Framework of Reference for Languages (2001), which describes in a comprehensive
way the competences necessary for communication, the related knowledge and skills and the situations and
domains of communication.
The Organic Law for improvement of Quality in Education 8/2013 of 9th December, which is the current

education law in Spain.
Royal Decree 126/2014 of 28th of February, which establishes the basic curriculum of Primary Education in

Spain.
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